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Promoting Wellbeing and Positive Behaviour
Local Procedure: Aurora Chaldon School

Please refer to Main Policy A4 Promoting Positive Behaviour Policy

1. Introduction

At Chaldon School we recognise that to enable our students to achieve their full potential, in addition to their academic
development, we must also support pupils to develop their self-regulating and social communication skills in order for
them to develop socially positive coping mechanisms and strategies that will facilitate meaningful curriculum access and
that they can apply in the community.

As with teaching academic subjects believe that one size does not fit all, that support should be delivered through a
personalised and trauma informed lens so that our responses relate to our pupils as the individuals they are and not by
diagnoses or label. This approach requires us to recognise that all behaviour is communication and carries a function.
We will respond to our pupils without judgement with compassion, understanding and empathy.

Our approach requires us to share authority with all members of the school community. Without this behaviour becomes
a hierarchical response and acts to deskill other colleagues in managing challenges. It therefore requires us all to act
with commitment and understanding, to recognise the use of patterned repetition, space and time, to develop young
people’s capacity to regulate and repair.

It often takes very little stimulus (or held stimulus) to for a young person to become overwhelmed psychologically or
physiologically. They may be arriving at school ‘full’. Therefore, minor expectations may trigger their ‘stay safe’ response,
be that shutting down or freezing, avoiding situations that put them in a situation where they feel they may fail and
recognise their inability to cope with loss (whether this be loss of privilege, face or belongings etc.)

In becoming a trauma informed school, we recognize the need for a neuro-sequential approach to behaviour
management. This approach is based upon neuroscience and the work of Bruce Perry, Dan Siegal and underpinned by
the Positive Behaviour Support framework.

2. Rationale

Behavior is complex and therefore the management of it will be complex. The onus is on us, as adults and professionals,
to support the pupils to determine what is being communicated, understand what lies beneath the behavior, identify its
function and teach pupils safe, socially positive strategies.

Our role is to support positive mental health and wellbeing throughout our school community. It requires us to have self-
awareness and emotional capacity. If we do not have these, it is difficult to be emotionally open and enquiring, to be
reflective and self-regulate, so that we can support other staff and our pupils to do the same.

3. Core Principles
3.1. Bruce Perry’s 3 Rs

We use Bruce Perry’s three keys to the management of behavior. These are sequential and must be supported in the
correct order — matching the brain state of the young person. This procedure is written with an understanding of the
brain's function and physiology and the need for all the brain to work in an integrated manner.

Regulate — Our first response and first priority is always to support pupils to regulate. Without this, pupils cannot engage
with any constructive interaction which will enable them to reflect and learn from their experiences. We will co-regulate
with pupils to enable them to move from a state of dysregulation to one of regulation. In this part of the process, the
brain stem may be hypo or hyper-aroused. We will use a range of methods to co-regulate; emotions coaching, aspects
of polyvagal theory and/or an approach identified through the young person’s PSP.

Relate — Once the young person is regulated, they will be more able to relate. It is within this relating relationship that
learning or reparative work can be done. This involves the limbic system and is where emotional literacy comes into
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play. It is key that we communicate that we know pupils are not defined by their behaviour and that staff perpetuate a
consistently high level of positive regard for all pupils.

Reason — This final part of the process involves executive function, for the young person to reason and make sense of
other behavior and the impact it has had on themselves and those around them. The learning needs or diagnoses of
some young people may mean that the ability to do this is inhibited. Here staff will work collaboratively to identify the
function of the young person’s behaviour and develop alternative strategies to achieve this function, in line with the
principles of Positive Behaviour Support. This information will be recorded, in a way that is accessible to pupils, within
their Personal Support Passport which will lead the support and responses from staff moving forward. Staff will support
pupil reflection and, where meaningful, restorative conversations, using student de-briefs and Comic Strip
Conversations.

_
The Three R's: Reaching The Learning Brain
Dr Bruce Perry, a pioneering neuroscientist in the field of trauma,

has shown us that to help a vulnerable child to learn, think and
reflect, we need to intervene in a simple sequence.

Third: We can

support the child to Reason
reflect, learn, remember,
articulate and become t

self-assured.

Second: We must relate

and connect with the child

through an attuned and Relate
sensitive relationship.

Ll

First: We must help the child Regu late

to regulate and calm their
fight/flight/freeze responses.

Heading straight for the 'reasoning' part of the brain with an expectation of learning,
will not work so well if the child is dysregulated and disconnected from others.

3.2 Trauma Informed Practice

As a school we recognise that trauma can impact an individual's neurological, biological, psychological and social
development which can in turn be a barrier to students accessing the curriculum and building healthy social
connections.

Our approach aims to improve the accessibility of the curriculum by creating a culturally sensitive, safe school that
people trust by working in collaboration and partnership with students to empower them to make choices about their
health and wellbeing. Our schools acknowledge the need to see beyond an individual’s presenting behaviours and to
ask, ‘What does this person need?’ rather than ‘What is wrong with this person?’.

Our schools seek to avoid re-traumatisation which is the re-experiencing of thoughts, feelings or sensations
experienced at the time of a traumatic event or circumstance in a person’s past. Re-traumatisation is generally
triggered by reminders of previous trauma which may or may not be potentially traumatic in themselves. We do this by
ensuring that the environment and the behaviour of staff is consistent and predictable.
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6 Key principles of trauma-informed practice:
o Safety:
o The physical, psychological and emotional safety of service users and staff is prioritised, by people
knowing they are safe or asking what they need to feel safe
Trustworthiness
o the school and staff explaining what they are doing and why
o the school and staff doing what they say they will do
o expectations being made clear and the organisation and staff not overpromising
e Choice
o Students are supported in shared decision-making, choice and goal setting to determine the plan of action
they need to heal and move forward
o explaining choices clearly and transparently
o acknowledging that people who have experienced or are experiencing trauma may feel a lack of safety or
control over the course of their life which can cause difficulties in developing trusting relationships
e Collaboration
o using formal and informal peer support and mutual self-help
o the school asking students and staff what they need and collaboratively considering how these needs can
be met
e Empowerment
o Efforts are made to share power and give students a strong voice in decision-making, at both individual
and organisational level,
o listening to what a person wants and needs
supporting people to make decisions and take action
o acknowledging that people who have experienced or are experiencing trauma may feel powerless to
control what happens to them, isolated by their experiences and have feelings of low self-worth
e Cultural consideration
o Move past cultural stereotypes and biases based on, for example, gender, sexual orientation, age,
religion, disability, geography, race or ethnicity

@)

3.3 Zones of Regulation

Within Aurora Chaldon School we recognise that regulation is something everyone continually works on whether we are
aware of it or not. We all encounter trying circumstances that can test our limits. If we can recognize when we are
becoming less regulated, we are able to do something about it to manage our feelings and get ourselves to a healthy
place. This comes more naturally for some, but for others it is a skill that needs more attention and practice. This is the
goal of The Zones of Regulation.

The Zones of Regulation organises our feelings, states of alertness, and energy levels into four colored Zones — Blue,
Green, Yellow, and Red. The simple, common language and visual structure of The Zones of Regulation helps make
the complex skill of regulation more concrete for learners and those who support them. We learn to regulate our Zones
to meet our goals and task demands, as well as support our overall well-being

A core belief of The Zones of Regulation is that all the Zones are okay. We routinely experience several of the Zones
across a day. It’s critically important that we don’t convey the message that the Green Zone is the only acceptable Zone
to be in. Acknowledge, accept, and support these feelings, never make anyone feel like the Green Zone is the norm.

By using the Zones of Regulation consistently with our pupils they are supported in their understanding of their emotions,
how to recognize them, communicate their emotions and either regulate or allow others to co-regulate with them. The
Zones provide a common language around emotions and state that label them, developing within the young person and
understanding of their own emotions, and developing resilience in sitting with these emotions or developing agency
through strategies to move from one Zone to another.

Itis

e A proactive, skills-based approach
e A simple, common language to understand, talk about, and teach regulation
e A consistent, metacognitive pathway to follow for regulation

Version: 5 © The Aurora Group 2024 Author:
Implementation date: September 2024 Page 3 of 40 Head Teacher


https://zonesofregulation.com/teaching-the-zones-of-regulation-with-integrity/

Aurora

e A systematic framework with a developmental sequence of lessons

Blue Zone Green Zone

Sad ® Bored ®
Tired ® Sick

Happy ® Focused ®
Calm ® Proud

Yellow Zone Red Zone

Overjoyed/Elated ®
Panicked ® Angry ®
Terrified

Worried ® Frustrated ®
Silly ® Excited

3.4 Positive Behaviour Support (PBS)

The framework that shapes our everyday practice is underpinned by the principles of Positive Behaviour Support (PBS).
The approach is focussed upon working in partnership with people, treating them with dignity and respect and enabling
them to have a better life. As a school we recognise all behaviours have a function and that pupils who display
behaviours that challenge are communicating a need which is not currently being met. The school approach is person
centred and seeks to support the individual to develop alternative, safer and socially positive way to communicate and
have their needs met.

Four common functions of behaviour are:
= Social Attention
= Anindividual may engage in a certain behaviour to gain some form of social attention from other
people. The function of this behaviour might be to get other people to engage with them or react,
respond or act in a specific way.
= Sensory Stimulation
= Sensory seeking behaviours give the person some form of internal sensation that is pleasing to them,
or to remove an internal sensation that is displeasing (e.g. pain).
= Tangible
= A child may display a behaviour that challenges in order to get something that they want. If in the
past they have been given a favourite activity/object or food/drink after they have displayed a
behaviour that challenges, they may associate this behaviour with getting a need met/what they want.
= To escape from an activity or situation
= The behaviour may be used to indicate that the individual wants to end or avoid an activity, demand
or situation.

3.5 Capable Environments

A Capable environment is an environment associated with reduced frequency and/or severity of behaviours that
challenge (McGill et al 2020). At Aurora Chaldon Schools we will focus on creating environments that are ‘capable rather
than challenging’. This means ensuring that the environment, including staff responses and actions, are consistent and
predictable.

Staff are trained in creating a capable environment. When there is an incident of challenge, considering the aspects of
a ‘capable environment’ support the debrief process to review practice and adapt the young person’s PSP.
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Capable environments
are environments in
which people

can thrive

People have their needs
met and have access to
DOS\[IVL‘ interactions
and opportunities
to do things that
are important

to them

Capable
environments

Support
to establish and
maintain reationships
with family and
friends

Opportunities
for choice

Capable
environments are
those environments
in which behaviours

of concern are less
likely to occur

People are able
to enjoy a good
quality of life

3.6 Restorative Approaches

Restorative approaches refer to the strategies aimed at restoring good relationships when there has been conflict or
harm. The focus is on repairing relationships, promoting accountability and maximizing personal responsibility.

At the Aurora Chaldon School we will do this through:

e Our relational approach to behavior
Our Aurora values and framework
Recognizing that people are experts in their own solutions, emphasizing effective communication, empathy and
understanding others’ perspectives

e Proactive relationship building

e Proactive relationship restoring

e Building a positive emotional atmosphere in the learning community

4. Everyday Practice
4.1. Communication

Contact with Parents/carers/families and professionals will be undertaken by all key staff who work with a pupil. This
will be a coordinated approach to ensure consistency. Staff teams will be responsible for regular communication for
positive behaviors and aspects of concern. Behaviors of greater concern will be passed to SLT to communicate.

Tutors/class teachers hold the responsibltiy of day to day contact with parents and carers. To this end they will agree a
communciation schedule with the parent/carers and will regularly review whether this is in person/on the phone/via
Teams or on email as well as it’s frequency. Our expectation is that this would be at least weekly. Tools such as Evisense
and Class Dojo may be used for this.

Where there is ongoing concern over the presentation of a child’s needs, the tutor/class teacher may be supported by
ELSA, FSO, DSL, DDSL, HoS or Principal around communication. It may be that a protocol be devleoped to have the
most impactful outcomes for the child and the family.

Whenever there has been a restrictive phyiscal intervention or a level 4 incident, this must be recorded and
communicated with the parents/carers on the day, following discussion with the member of SLT on site or the Site Lead.
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4.2 Monitoring and Reviewing Behaviour

The leadership team will report on behaviour at termly governance meetings where this will be scrutinised and
challenged by the Governing Body.

Members of the executive Team and the governing body receive automatic notification of any significant incidents
(graded Level 4 or above.)

Weekly Pastoral Meetings, attended by the Pastoral Leads, SENDCo and Assistant Head on each site, will review
- Heatmaps of incidents identifying any patterns
- Pupils involved in a higher frequency of incidents
- Monitoring bespoke intervention plans or timetables

Weekly class team meeting focussed on 1 student where staff will review
- Student PSP
- Student RA
- Current timetable
- Individual targets relating to EHCP outcomes

4.3 Use of Personal Support Passport (PSP)

All young people will have a Personal Support Passport. The aim of this document is to outline how to best meet pupil’s
needs by considering:

- Pupil’s likes, special interests and preferences

- What the environment needs to be like

- What resources best support students

- The function and response for key behaviours that may be displayed within each of the zones

- Communication strategies within each of the zones

- Regulation activities, including sensory diets, within each of the zones

- Student accessible ‘Just Right’ visuals which support students to recognise the zone they are in and identify
strategies or activities that will support regulation

PSPs will be reviewed
- Atleast ¥ termly by the class team
- As an action following a de-brief
- As aresult of a change in need or context around a young person
- As directed by SLT following a review of the behaviour and incident data across the school

PSPs are also quality assured termly through sampling by the pastoral lead at each school. On a termly basis as part
of the quality assurance activities and contribute the judgment for overall Quality of Education delivered by individual
teachers and the wider School site.
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This is Me.
(Add a photo of me)
=—3}

My Personal Support Passport

My name is

How to build a rapport with me: Things that are important to me.

« Key motivators, loves and areas of interest.
« These are topics that will help you to build a rapport and 'relate’ with me more quickly.
» These will often work to distract me in situations where I need to regulate.

Being Proactive and Positive

What | am like when | am inthe Green Zone

What I look like when I am regulated and ready to learn.
Often students present in a a-typical way but are in fact ready and able to learn.
This can include using fidgets, making notes in a book etc etc
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Being Proactive and Positive

How I communicate when I am regulated.

For example, some students may swear when regulated. This needs to be
challenged but is not necessarily a sign that they are becoming
dysregulated.

Can I answer open questions or do I need to be presented with choices?
Do I use any specific approaches, such as comic strip conversations to
unpick situations? If so, what does that look like.

This section can include pictures of specific resources I use.

This may include specific quotes about how to praise or support me.

What does the classroom need to look like for me to be my MOST

engaged.
E.g do I have a specific seat or like to sit in a specific area e.qg near/far

from the door or window, near the aircon.

Sensations/sensory input I How I self-requlate
dislike [/ avoid

Current regulation
Current inputs I seek or *  Current inputs I avoidand strategiesI may use or
use to regulate. Please be that need to be removed if you may see. Can
mindful that I may Iam to engage in the include pictures of
become overstimulated if classroom learning specific resources I use.
over exposed to these
stimuli.

Things that I like or that I am interested
Types of learning activities I like to engage in
People I like to work with

Things that I dislike or that I am not interested in

Types of learning activities I dislike and do not engage in
People I do not like to work with

People I can struggle to work with and remain regulated
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What do you think the
might I display? Who or what Include guidance on how to function of this behaviour is?
can I direct this towards? position yourself. Include any What need am I trying to get
Where do I tend to do this? specific scripts or phrases met. The function will drive
how we respond.

What specific behaviour How should staff respond?

* How does how you communicate with me when I am off baseline change?
« Include and set scripts of specific prompts you may use to support me.
* Do I need closed choices when I am in this state?

What type of environment helps me to regulate?
Do I need to go for a walk? Be in a room by myself?

Are there places I prefer to go in school?
If there are activities I like to engage in to regulate, what are they? How

long do I do this for?
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» What do you think the
function of this behaviour is?
What need am I trying to get
met. The function will drive

how we respond.

« How should staff respond?
Include guidance on how to
position yourself. Include any
specific scripts or phrases

= What specific behaviour
might I display? Who or what
can I direct this towards?

Where do I tend to do this?

* How does how you communicate with me when I am in crisis?

« Include and set scripts of specific prompts you may use to support me.

* Do I need closed choices when I am in this state or is it better that you
direct me?

« What type of environment helps me to regulate?

* Do I need to go for a walk? Be in a room by myself? Be outside?

* Are there places I prefer to go in school?

- If there are activities I like to engage in to regulate, what are they? How
long do I do these for?
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= How does how you communicate with me = How does how you communicate with me
when I am off baseline change? when I am off baseline change?
« Include and set scripts of specific prompts you |+ Include and set scripts of specific prompts you
may use to support me. may use to support me.
« Do I need closed choices when I am in this » Do I need closed choices when I am in this
state? state?
| v .
= What type of environment helps me to » What type of environment helps me to
regulate? regulate?
« Do I need to go for a walk? Be in a room by * Do I need to go for a walk? Be in a room by
myself? myself?
* Are there places I prefer to go in school? » Are there places I prefer to go in school?
« If there are activities I like to engage in to « If there are activities I like to engage in to
regulate, what are they? How long do I do regulate, what are they? How long do I do
| this for? 1 this for?

How does how you communicate with me when I am in this zone?
Include and set scripts of specific prompts you may use to support me.
Include pictures of any resources you may use to help me think through
my experience.

How do you help me reflect on an incident?

How do you help me learn from this?

How do you challenge me to recognise when I have made a poor, socially
barring or unsafe choice without shaming me?

What type of environment helps me to regulate?

Where do I feel safe enough to have this conversation?

Are there any key staffthat I am more able to have this conversation with?
Do I need to go for a walk? Be in a room by myself?

Are there places I prefer to go in school?
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rBehaviour 1(Max3): Context:

\,

Slow Triggers

Guidance: Delete this box

» Use this page to identify my individual behaviour
target for the 12 term.

l * Refer to the 'Wellness Curriculum’ framework to
create an individualised targetlinked to the
function of the behaviour you are seeking to help
y me address and change.
. FastTriggers
« Ishould be involved in setting this and be aware of
what success looks like

« I will work towards this targetin every lesson.

l ~

’ A betterwaytorequest. \
rBehaviours Displayed N

. J \_ r
l /

Gmction \

{What did the person gain?)
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@@ OB 4

Looks Like Feels Like | can

Guidance: Delete this box
Student accessible One page summary

This should be available and easily accessible to me.

Use this page to help me recognise in myself what it looks like when
I am in each of the zones, recognise and name my emotions and
identify what I can do to regulate or keep myself regulated

« Looks like: What behaviours do I display? What does it look like for
me in each zone?

* Feels like: Use the guidance in the ‘Wellness Curriculum” when
using names of emotions. Ask me how I describe it. I am more likely
to recognise how I am feeling if you prompt me using 'my’
vocabulary.

« I can: Include photos of resourcesI can use, places I can go and
exercises or activities I can complete.
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& &

Guidance: Delete this box

Include copies of my specific resources so that everything used to
support me is in one place, accessible to all staff.

These can include
» Personalised timetable
Now and next board
Break cards
Visual prompts or aids
Photos of specific resources I use.
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5 Frequent or Persistent Presentation of Dysregulation

Student’s presentation and the provision outlined in their PSP is continuously reviewed. To gain additional insight or in
instances where the function or triggers of a behaviour or pattern of behaviour are unclear teaching teams may collect
additional data to inform their practice and decision making.

When a PSP and RA has been reviewed and impact measured and the behaviour persists, the SLT will engage other
agencies, if they are not already engaged; e.g. Occupational Therapist, Educational Psychologist, CAMHS, Children’s
Services and other therapy providers in consultation with parents, carers and the commissioning Local Authority. This
may require a proposed adaptation to the EHCP at the next Annual Review or at an Emergency Annual Review.
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5.1 ABC Chart

ABC charts support staff to make notes following observation of a young person. Staff are required to comment on antecedents, type, frequency and duration of behaviours

exhibited and the consequence that occurred as a result of the behaviour(s). This supports staff to identify triggers and possible functions of behaviours which inform a review
of the PSP.

ABC Chart Aurora
Name:
Date:
. Anything : . Length
Time ntecedent . Slow Triggers ehaviour Frequenc ; onsequences
Different 99 q Y| of Time q
Were there any Number of How long
. . N . - What happened as a result of the
) Describe what is happening just before changes in " times the was the ) -
Time the behaviour occurred: - e.g. what staffing, IIInes_s, transition, Describe what behaviour occurred. behaviour behaviour behaviour occurring €.9. was the
of day. - ) setting events. person moved, distracted, or
room , who was present, what activity. environment, was presented enaaged in alternative activity?
routine, etc? observed. for? 9ag Y

Possible function (from the 5 function areas: Tangible, Sensory, Escape/Demand Avoidance, Pain/Physical, Attention) :

Possible function (from the 5 function areas: Tangible, Sensory, Escape/Demand Avoidance, Pain/Physical, Attention) :
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5.2 Just Right Record

Just Right records track which zone a student is in throughout the day. This helps to identify any patterns throughout a day or week which can inform proactive interventions
from staff to reduce instances of dysregulation.

Just Right Record AU rora

Name:
Week Commencing:

Please shade ‘Just Right’ colour as appropriate Under aroused - Calm and alert : Just right - Over aroused : C] Overload : -

Day 8.45-9.00 9.00 -9.45 9.45-10.30 | 10.30-10.50 | 10.50-11.35 | 11.35-12.20 | 12.20-13.05 | 13.05-13.30 | 13.30-14.15 | 14.15-15.00 | 15.00-15.15

Monday

Activity and
comments

Tuesday

Activity and
comments

Wednesday

Activity and
comments

Thursday

Activity and
comments

Friday

Activity and
comments
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5.3 Scatter Plot

Scatter plots track the frequency of one specific behaviour within 30 minute blocks throughout the week. This helps to identify any patterns throughout a longer period of time,
week or month, which can inform proactive interventions from staff to target a reduction in this specific behaviour

Scatterplot Aurora
Name: Month:

Presented Behaviour being tracked:

08:30

09:00

09:30

10:00

10:30

11:00

11:30

12:00

12:30

13:00

13:30

14:00

14:30

15:00

15:30

Version: 5 © The Aurora Group 2024 Author:
Implementation date: September 2024 Page 18 of 40 Head Teacher



Policy ref: A4-CHA A u ro ra

6 Wellness Curriculum

We recognise that pupils need to be taught how to recognise their emotions and levels of regulation in order to develop individual coping and management strategies which
will ensure positive curriculum and community engagement.

The Wellbeing Curriculum, allied to the key principles of PBS, provides a structure through which staff can set termly targets which build towards EHCP outcomes and track
the progress students make. This takes into account hierarchical skill development in areas such as emotions by categorising them to support consistent use of language for
students and staff.

Wellness Curriculum

(the quality or state of being healthy in body and mind, especially as the result of deliberate effort.)

Assessment Rating

Amber: Inconsistent
Green: Consistent with specific people/in specific context

Blue: Consistent across all contexts and situations

Wellness skill: Personalise as a far as possible and always specify where you can *regulate= manage emotions, arousal and anxiety

Co-regulation Giving
- Respond to modelled co-regulation (mirror neurons, breathing) - understand how my behaviour makes others think and feel
- Choose from offered regulation tools - do things to make others feel Green
- Re-engage with a preferred task o (Basic) Calm, happy, okay, comfortable, safe
- Re-engage with an undesirable task o (Complex) Basic + focused, relaxed, proud, grateful, appreciative
- Recognise emotions (basic) and zone in others
. . o Al
Taking notice / self-awareness o Blue: Sad, sick, tired, bored
- Recognise my emotions (basic) and zone o Green: Calm, happy, okay, comfortable, safe
o Al o Yellow: Frustrated, worried, excited, confused, upset
o Blue: Sad, sick, tired, bored o Red: Angry, scared, overjoyed, devastated
o Green: Calm, happy, okay, comfortable, safe - Recognise emotions (complex) and zone in others
o Yellow: Frustrated, worried, excited, confused, upset o Blue zone: Basic + pain, shy, lonely
o Red: Angry, scared, overjoyed, devastated Green zone: Green + focused, relaxed, proud, grateful, appreciative

o
o Yellow zone: Basic + silly, anxious, jealous, in love, guilty
- Recognise my emotions (complex) and zone o Red zone: Basic + infatuated, panicked, terrified, furious, elated

o Blue zone: Basic + pain, shy, lonely
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o Green zone: Green + focused, relaxed, proud, grateful, appreciative - Modify my behaviour/ actions in response to other’s behaviours, needs or
o Yellow zone: Basic + silly, anxious, jealous, in love, guilty zone.
o Red zone: Basic + infatuated, panicked, terrified, furious, elated

- recognise my slow triggers Doing what I love

- recognise my fast triggers - Recognise what I like and love
- identify situations where slow triggers may present - Recognise how activities/experiences make me feel Green
- identify situations where fast triggers may present o (Basic) Calm, happy, okay, comfortable, safe)
o (Complex) Basic + focused, relaxed, proud, grateful, appreciative
- Follow a strategy to regulate - Recognise an activity I can get lost in (flow state)

- Make requests to manage my emotions/regulate my arousal (making a choice
from Z.0.R board)

- Independently select and use a tool to regulate Predictable days

- Sequence next,

- sequence part/whole day/week etc

- manage a planned change

- manage an unplanned change

- try a new activity or experience

- request a change, alternative or modification

In this / these situation(s): In this / these context(s):
All situations or specify location relating to student destination, eg. Work All situations or specify location relating to student destination, eg. Work
experience, in the pub) experience, in the pub)
In..... In.....
e All situations e All contexts
e Alone e In College
o 1:1 e At home
e Small group e At respite
e Large group e At (other living or care context)
e With known preferred people e When travelling in the community
e With known undesired people e When travelling by bus/train
e  With unknown people e At X community venue/resource
e When completing an undesired activity
e When completing a highly desirable activity
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7 Rewards

Aurora

7.1 Whole School Rewards

Rewards across Aurora Chaldon School focus on developing a sense of community and belonging for all pupils.

Although

these rewards constitute extrinsic rewards and reinforcers the values that underpin then support pupils to

recognise their achievements and contribute to pupils developing a positive self-concept leading to more positive self-
esteem. Pupils retain ownership of these rewards initially by exercising choice over what rewards they are working
towards and also in the co-production of their individual targets and progress towards these.

Rewards Overview

r.l
Points

Up to 6 per lesson.
Awarded for ‘Give me 5’ and
working towards individual target

Target of 80% of point earnt means
pupils receive a £5 voucher at the end
of the week.

Form tutors need to invest in
this. Pupils can ‘pool’ their
prize money and go on trips
etc.

% TICCA Tickets

Awarded at break and lunch times
for pupils who exhibit the Aurora

Values

All tickets are put into a tombola in
assembly. 3 tickets drawn each week.

Values Certificates

Awarded weekly during assembly
following nomination from staff at
debrief

Certificates given in assembly.

—
Values Awards
(for achieving one of each induvial
value)
Bronze — 15t award
Silver - 2" award
\ Gold — 3 Award J

~_|=—/| SLT Post Cards

Pupils are nominated at the end of
day debrief by staff.

Celebration post card sent home.

‘Give Me 5’ Class Poster

We are honest in
what we say and do

%I

TRUSTED

Give Me 5]

Version: 5
Implementation date: September 2024

INNOVATIVE

We try new things and
new ways of working

CARING

AMBITIOUS

© The Aurora Group 2024
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We work together
as a team

We look after ourselves,
each other and our school

We challenge
ourselves to achieve

Class Points

Author:
Head Teacher
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Values Calendar

R

Values Certificates

1] ‘
l%l TRUSTED i’ INNOVATIVE % % CARING ! AMBITIOUS
: ] 0

[ September ][ October ] November [ December ][ January ]
February ][ March April & May June ][ July ]

Values Award

Awarded weekly during (for achieving one of each individual value)
assembly following nomination Bronze — 15t award
from staff at debrief Silver - 2" award

Gold — 3 Award

7.2 Individualised Rewards

A reward or positive reinforcer is something we like. As most of us like many things, there is an enormous number of
rewards that work for us. However; as we are all unique individuals, the rewards to which one person responds are not
always the same as those for another person. Different people find different things rewarding and this is no different
when we are referring to the pupils within our school. When we behave in a certain way and as a consequence are
given something we like, then our behaviour has been reinforced. If we are reinforced, we are more likely to behave in
the same way again. Conversely if we are not reinforced, then we are less likely to behave in the same way. Research
shows that people learn more effectively and enjoyably when the emphasis is on reinforcement. Some pupils may
require individualsised rewards, for example at the end of a lesson a pupils find particualry challenging. These
individualised approaches must be outlined thin a students PSP. They must not undermine the whole school strategy.
For example, a student may only earn up to 6 points within a lesson.

As a staff, we will not:

» Use araised voice unless to prevent an immediate risk to safety

» Use physical intervention for any reason other than to safeguard young people or staff.

» Use a one size fits all approach to behaviour management

» Intimidate, humiliate or embarrass pupils purposely

» Use removal of access to the curriculum or other learning activities as a sanction

» Use removal of previously awarded reward

» Use a deficit reward model (give a motivator and then take time / parts of the reward back for poor behaviour)

» Use of seclusion - seclusion is defined as involuntary confinement and cannot be part of a planned strategy
within the school. Seclusion contravenes Human Rights Legislation and is unacceptable practice other than in
extreme circumstances.

Version: 5 © The Aurora Group 2024 Author:
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8 Sanctions and Consequences

Within Aurora Chaldon School it is unacceptable to use aversion or punitive sanctions. These may include but are not
limited to:

hitting

shouting unless to alert that there is an immediate risk of harm
Making racial/sexist or derogatory remarks

Making threats

Withholding food or drink

Removal of access to the curriculum

Intentionally shaming students

Removal of access to the curriculum

These actions would be deemed unlawful through The Children’s Act 1989 and 2004 and would constitie a breach of
the Aurora Code of Conduct.

In the first instance, a sanction should be the absence of reward or positve reinformcement. This positions enables staff
to position absence of reward as a natural concequence. If rewards are pitched apporpriately the should be a meaningful
and impactful natural concequence. Agreed consequences can also include:

e Accompanied time out /alternative from daily activities.
e Making up work (not to be communicated as a detention) but to be a reparative process due to lost learning
time
e Loss of time on a leisure activity
Whenever deciding a consequence; the cognitive level of functioning of the pupil/young person needs to be taken into
consideration.

Any use of rewards /consequences should be identified within the pupils PSP. Reparation/consequences need to be
carried through within the school day and not to be carried out in their home environment, unless identified on their PSP
and agreed with parents/carers.

8.1 Review of Student Specific Sanctions and Consequences

If a pupil is receiving a consequence and it is not working, the form tutor/class teacher will review the PSP and RA and
communicate with the AHT/DSL and and have a dialogue around next steps. There will be review of appropriateness
and impact of consequences. This will take place between the form tutor/class teacher, AHT and other memebers of
the SLT. If the consequence is not impactful it is not an appropriate consequence.

Suspensions

Following significant incidents or a sustained period of disruptive behaviour or dysreguilation it maybe necessary to
exclude a student from their normal class group. This is not a punitive measure but seeks to:

- Provide time and space for all parties to relfect
- Provide time for teaching teams to review and adpat the provison the better meet the needs of a young person
- Support other students to feel safe and clearlhy communicate what behaviour is and is not acceptable in school

Internal Exclusions provide an oppurtunity for students to work closely with key staff to unpick incidents and take a role
in the co-production of strategies which will support them to develop safer, sociallyh positive strategies.

Fixed Term Exclusions will be served at home. A Reintergration meeting will be held with the younf person and a
parent or Carer on their return to school. A Reintegrtion Plan will be agrred. This will outline the reason for the fixed
term exclusion, set targets to avoid a reoccurance and outline the support and resources required to support the
student to achieve this.

Version: 5 © The Aurora Group 2024 Author:
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8.2

Reintegration plan

Aurora

Reintegration plan

Caring Ambitious

Implementation date: September 2024
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Student's name:  Joe Bloggs
Date of suspension: 21624 Date of return to school: 26.6.24 Mumber of days suspended: 3
Reason for suspension:
. Verhal abuse and threaling behaviour towards a pupil
. Physical assaulf against a pupil
Attendance this year:
Attendance (%): 73%
Student’s targets My My How will | achieve this? When will we check on this?
current target
score score
{out of (out of
10) 10)
To request to leave the classroom for i 99 Have a copy of my fimetabfe in the classroom Reviewed weekly and
a movement break if needed during . . communicated home in the
lesson time. Request a movement break if | need some fime weekly update — prograss
Resources in the classroom to support regulafion towards this target
Up to 10 minutes outside of the classroom for my movement
break
To fransition info the classroom on 29 10 3 minutes grace in the classroom to support transifion Weekly updates shared with
armval to school from ihe faxi. Playlist fo support with transition {to be made at home and Mum
shared with the staff in the moming — class 0J)
To use the laptop to support with 2 10 To have access to my own laptop during ICT lessons Engagement in ICT lessons
writtan work in English lessons. Timetabled fo incorporate computer time Weekly update in debrief from
Use of computer to support in English lessons eic ICT class hased staff
How will the school help me? Who will help me? How often will we do this?
Support with leamning in the classroom, for identified trigger points 1-1 support in place to Class based staff Reviewed weekly
enable Joe Bloggs to access the curriculum.
Timetable displayed so that Joe Bloggs knows whal his day initials attend daily briefings in Tutor Dail
the moming fo support Joe Bloggs fo be aware of the day ahead and be notified of any o
possible changes Tutor Reviewed half fermly
Eamt reward time to be incorporated into his timetable — possible ICT time
Continue with debriefs following any incidents
Offer lunch to Joe Bloggs each day and encourage this in school
Music fo support moming fransition into the classroom
3 minutes grace fo support transition from the taxi - hand in phone in the classroom which is
then brought to the office
Movement breaks in lessons when Joe Bloggs requests or noficed by staff it would aid Joe
Bloggs. Resources in the classroom available to support Joe Bloggs with self regulafion.
Joe Bloggs is aware were these are locafed
Choices in Joe Blegass fimetable (construction/FEACooking)
Version: 5 © The Aurora Group 2024 Author:
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Caring Ambitious

How will my parents/carers help me?

Daily update

Weekly review of the targets

Send over the morning song request
Request for change with transport

My comments My parents’/carers’ comments The school’'s comments

Joe Bloggs’s Timetable:

8 [ m ] T I w 1T m T ¢
08:45 | 09:00 Arrival
09:00 | 09:45 |P1[Maths-GK| ICT-JW |Maths-G - ICT- W
09:45 | 10:30 |P2fEnglish-GK Maths-GK English- G [Maths - GK
10:30 | 10:50 Break
10:50 | 11:35 [P3[ Art-MG | English-GK | Art- MG PSHE - GK
1135 | 12:20 pabclenoe-ﬁIScm-Mv PSHE-GK| ' ish- GK
Lunch
era [l

Signed (student) Signed (parent/guardian) Signed (school)

Version: 5 © The Aurora Group 2024 Author:
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9 Incidents of Significant Challenge or Concern

During incidents of significantly challenging and complex behavior, it is important that all staff reflect the guidelines
within their training and are aware of the signals that they are giving to the person they are working with both verbally,
para-verbally; gesturally and through body language.

Ouir first priority is always to keep students and staff safe. Once a young person is safe, the next priority is to support
them to regulate.

Do Don'’t

v' Keep calm
v/ Listen x  Don’t plant the suggestion of misbehavior
v'  Be sensitive x  Don’t threaten the consequence of behavior
v' Speak calmly x  Don’t present commands in the form of a question
v' Use appropriate language levels x Don't restart confrontation by immediately
v Be conscious of body language and facial demanding emotionally difficult action

expression x Don'’t retell incidents in front of the child/young
v/ Be conscious of your proximity to the young person person
v Be prepared to offer time and space x Do not create a power struggle
v" Address pupils when they are at the point of being

able to relate

Remember the pupil/young person is an individual and should be treated as such. Not all pupils/young people respond
in the same way. Always treat the pupils/young person with respect and dignity. It is always permissible to ask another
member of staff to change face. All incidents will be recorded on Engage.

10 Restrictive Practice (Including Restrictive Physical Intervention (RPI))

Our first priority is always to keep students and staff safe. There maybe incidents where students present an immediate
risk of harm to themselves, a peer or a member of staff. In those instances, and only as a last resort, it maybe in the
best interest of the young person to use restrictive physical intervention. All staff at Aurora Chaldon School are trained
using Team Teach.

Staff should only use RPI if
- They believe a young person or staff member is at an immediate risk of harm
- They believe the intervention is in the best interest of the young person
- The intervention is reasonable, proportionate and necessary
- The staff member uses the least amount of force for the shortest possible time.

Version: 5 © The Aurora Group 2024 Author:
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We recognize the trauma such an intervention can cause. In all instances involving the use of RPI the following actions
are taken

- The incident, including specific details of the type of RPI used and the duration, is recorded on ‘Engage’

- Parents/carers are informed

- The young person is offered a debrief (at the earliest appropriate opportunity)

- Staff are debriefed

Incidentis
reported to Incident is Parents/
onsite SLT as recorded on Carers
soon as ‘Engage’ informed
possible

Incident of
RPI

SLT Student
immediately debrief

ensure Staff debrief (at earliest
welfare of all appropriate
involved opportunity)

Class debrief Formal full
followed debrief

11 Breakout Rooms and Spaces for Regulation

Some young people require a specific space and time to regulate. Young people will never be left without adult
supervision within Aurora Chaldon School. It is recognized that some spaces are more suitable than others in supporting
regulation, e.g. a low stimulus environment, an outdoor space, a space that enables pacing or heavy work to support
sensory integration, a low traffic space.

Where a young person requires access to a space that supports them to regulate, this will be identified in their PSP and
risk assessment. A dynamic risk assessment will be made by staff supporting that young person to ensure it is safe
and the most appropriate space for them given the presenting risks. Young people themselves will be included in
identifying where they best regulate and a dialogue, with as few words as possible, will be used to identify this to the
young person when they require access to this space. Examples may be the hall, the trim trail, the playground and a
quiet corner in the classroom.

Within Aurora Chaldon School we do not use ‘Calm Rooms’ or ‘Isolation Rooms’ or seclusion. Seclusion is defined as
involuntary confinement and cannot be part of a planned strategy within the school. Seclusion contravenes Human
Rights Legislation and is unacceptable practice other than in extreme circumstances.
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12 Debriefing & Reviewing Incidents
12.1 Post Incident Class Debrief

After an incident or a pattern of behaviour that causes concern key staff involved will debrief. Most often this will be led
by the class teacher/tutor and, where appropriate, can include members of SLT and or pastoral team. The debrief will

include;

e Presentation or pattern of behavior displayed; dysregulation or low engagement

e Slow triggers
e Fasttriggers

e Function(s) of the behavior

e Changes to the provision around the young person, who, what, where, when. This may include ELSA
intervention or referral to external agencies.

e Review of PSP
¢ Review of RA

e Completion of the management record on Engage

[3,,c ] [,,,D.. ( Class De-brief )
Behaviour or pattern of behavioar, dysregulation o low engagement: Reason
1t
Slow Triggers
Relate
1t
l Regulate
Fast Triggers.
Heading straight for the ‘reasoning’ part of the brain with an expectation of learning,
@s 0 provisian arcund the young person.... (who, what, where, when) \
T—— N
- I J
T T— b M
A S
[ Scanned ta typed copy ta be saved In pupd folder ] \ /
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12.2 Post Significant Incident/ Near Miss Debrief

Staff De-brief following an incident or a ‘near-miss’

Completed with a ‘no blame’ attitude.
« Evaluate physicaland emotional impact on those involved - including any immediate and ongoing support needs
¢ Emphasis on any learning from the incident,
* What could have been done differently?
* What are the alternatives?
* Any service barriers or constraints?
* Anyrecommend changes to policy or procedures?
« Identify any further or on-going support and learning that is needed.

Debrief Steps

1. Immediate support meeting (‘defusing’) ASAP

2. Debriefing Within 24 Hrs
3. Follow up care Within 2 Weeks

When to complete this form

At any staff member's request

Following any Level 4 incident

Following a pattern of Level 3 incidents

As recommended by the pastoral lead following weekly behaviour review

The Steps of a Debrief

Cognitive Level Feedbaék /
Intro Biirt
Facts Coping/
Immediate Support
Reactions Normal-
(thoughts/feelings) 1sation
Step Step
1 2 Step
3
Later Reactions /
Symptoms
Emotional Level
Version: 5 © The Aurora Group 2024 Author:
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Step 1

Initial Reactions &
‘Defuse’

Immediate

m What could have been done differently? What ongoing support do staff need? (Physical, mental and CPD)
Learning and
support.

Lessons learnt.

Within 24 hrs

SLT Lead:

(Cinsident £ Near-mizs berheiel )
havi or of behavi dysregulation or low engagement:
Slow Triggers
I ﬁ to provisi d the young person.... (who, what, where, when) \
Fast Triggers. b
Behaviours Displayed
\,. J
1
(Function (What did the person gain?)

-
g
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12.3 Student Debriefs

All students should be given frequent opportunities to reflect on situations they have observed or been involved in. The
school adopts three main approaches to facilitate this
e Bespoke reflection through the use of Comic Strip Conversations
o Where other pupils have been involved or there has been a negative interaction between pupils a reflective
conversation using the Scales of Justice framework is used.
e Postincident pupils will be supported to reflect through the Restorative Conversation framework

12.4 Comic Strip Conversations

—
| f Prompt questions to gather information \

1. Where are you?
(draw person)
Who else is there?
(draw person)
2. What are you doing?
(draw relevant items, actions)
3. What happened? What did others do?
(draw relevant items, actions)

Comic Strip Conversations
Guidance 1

p— 4. What did you say?
. _p_ . (use talk symbol)
1. Draw the given situation .
. . 5. What did others say?
2. Gatherinformation
3. Use Frames to sequence events (dsetalk aymbel)
’ 9 . 6. What did you think when you said that?
4. Carefully share perspectives
5. Summarise the conversation (use thought.oLbbie)
6‘ Identify solutions 7. What did others think when they said/did that?
’ \_ (use thought bubble) Yy,
é Conversation Colours ) ( Symbol Library \
Good ideas, ha , friendl
PPy y ’/O DWDHDS ﬁﬂrﬁ
Red Bad ideas, teasing, anger, unfriendly N
Blue Sad, uncomfortable Talk: reopieuse LLOUD wordsto YELL.
Words that people say. People use quiet words to whisper
Brown Comfortable, cos -
Y (,
Purple Proud
o0&
Frightened - .Llsbm Everyone talking at once, or a choirivoices in unison:
R et kv e v wote, S s .
Black Facts, things we know —
’/'
. QJ O [Ny I i
Questions ‘ A 0> .,k(, 6\* /4 é A w
A \K f Ay
I fei A\ Vs
ombi ation of olours Confused E—— DO s
pu— (@] Thoughts:
\_ ) Y — e e e |
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12.5 Scales of Justice

Scales of Justice: Balancing BehaviourT

Chaices, actions and score Chaoices, actions and score

Version: 5 © The Aurora Group 2024 Author:
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Pupil(s)

Context

Any related
events or
contexts.

Next steps
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12.6 Restorative Conversations Framework

Name: Date:

Restorative Conversation
*Think about the incident

s Talk about it and write/draw in the boxes.

What happened?

What were you thinking/feeling? What did you
need?

What happened after your behaviour?

What would you do differently next time? How can
you repair the damage?

Who else has been effected by the incident?

Who else was affected by your behaviour? What do
you think they were feelings and needing?

Version: 5
Implementation date: September 2024
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Restorative questions

\l/

— —=p What happened at the time?

71N

O What was I thinking?

O What I think now

Making things right

§ What can I do now to make things right?
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13. Emergency/ Crisis Management

Our first priority is always to keep the young people who attend our schools and the staff who support them safe.
Although unlikely, it is perceivable that incidents could occur which fall outside of the specific parameters outlined in this
policy. In such emergency or crisis situation that is unexpected and could not have been reasonably foreseen, staff will
make a dynamic risk assessment and take any action that they feel is in the best interest of the young person.

Staff who are not Team Teach Trained still have a duty of care to protect the young people in their care. As a result,
staff should still physically intervene in a situation to protect a young person or member of staff form immediate harm.
Staff should intervene

e With the least force for the least amount of time

¢ In a manner that is reasonable, proportionate and necessary

e To protect or safeguard a student, including from criminalisation

If seclusion is utilized it is only used as an emergency resort in exceptional circumstances e.g. when a pupil is
persistently demonstrating physically aggressive behavior towards peers / staff and physical intervention is necessary
to prevent this and staff are unable to take a pupil safely to an area whereon they do not have to physically restrain the
pupil and can observe the pupil from a distance e.g. the playground, hall or an unused classroom. It should always be
in the best interest of the child and never for ease of management. It must only be used for the minimum time needed
to restore safety and when all other strategies have been used or deemed inappropriate.

Ratification of the decision to use these approaches must be gained from the Head of School or DSL/DDSL. For pupils
where there is a known risk this would be identified in their PSP. Incidents of this nature must always be reported to the
SLT as soon as possible.

14. Staff Guidance: Scripts

Radio Protocol \

Assistance required:

Urgent Assistance Required:
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Emotion Coaching

« Step 1: Start with yourself - Recognise the individual’s feeling and your own emotions. Just pausing for a
minute can help. If you are in a place of distress you may need to regulate your own emotional state before you
offer support. (Think about your tone of voice, volume and physical presence.)

+ Step2: Acknowledge and name the individual’s feelings. (pame it to tame it).

Don’t: ‘What's wrong?’ This can suggest to a pupil they have done something negative and cause the
situation to escalate.

- Step 3: Finding out about the emotions that are driving the behaviour and put possible barriers in place.

- Step 4: Building strategies and skills forindividual’s to learn to self-regulate their feelings. Remember- you
cannot remove a coping strategy until a replacement has been put in its place.E.g. if a student has
learnt to manage a feeling or emotion in a particular way, be it unsafe osocially barring, we must provide and
embed an alternative that can replace this.Just removing this coping mechanism will not help the student in the
long term.

Maintaining high expectations: Challenging little and often

+ Acknowledge

+ Challenge and move

» Once a student has been challenged it is not always necessary to remain in their vicinity as this may
trigger an escalation in their behaviour because they feel embarrassed or confronted.

« Distract

« In some cases, pretending to miss-hear pupils and providin
hearted exchange subtly Fecognises the intent behind thep
their use of vocabulary.

g a more socially acceptable form oflight
Upils comment without directly challenging

+ Challenge and wait

» In some cases it will be necessary to wait to ensure a particular behaviour stops. Further challenge from
staff mayttJ)e re UItref?"' particularly when behaviours that cause concern are focussed on another student
or a member of staff.

* Look for change of face / staff swap.

+ Addijtional or different staff repeating the same message and holding the same expectations supports
students to recognise that expectations are consistent

+ Where staff require additjonal support from SLT please ask. If directly asking for help doesn't work a
slightly coded phrase such as
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15 Staff Guidance: Engage Incident Guidance

Version: 5

Incident
Guidance

o
00

0000
B0000
Level 1

Incident
Guidance

8]

00
000
@000
Oeoco

Level 2

Description |+ These are low level disruption.
* The type of behaviour is well known and may be due to context and/or diagnosis.
> * Consistent non engagement throughout the day/leaving lesson following a behaviour walking out
ﬁz‘; without permission.
* Leaves lesson but returns after a period of time.
» Offtaskordisengaged.
* NOUSEOFRPI
Actions * Allincidents are recorded electronically

2

* Review Students’ Positive Behaviour Support Passport
* Classdebrief
* Discuss issues with student and agree how to move forwards. Proactive, solution focused
approach response.
¢ Comic Strip Conversation
* Restorative Conversation

Responsibilit

Class Tutor, Teacher, Members of Teaching Team

Description

* Repetitive disruption
* Intentional behaviours
* Repeated refusal to engage

ﬁ}‘;, * Lowlevel verbal aggression to peers and/or staff
* Ongoingdisruption to learning
* Refusalto follow instructions
* Generalised swearing
* Repeated absence from class during the day.
* NOUSE OFRPI
Actions * Allincidents are recorded electronically

2

* Review students’ Positive Behaviour Support Passport
* Review students’ Risk Assessment
* Classdebrief
* Discuss issues with student and agree how to move forwards. Proactive, solution focused
approach response.
¢ Comic Strip Conversation
* Restorative Conversation
* Mayinclude collaboration with Pastoral Team

Responsibility

Class Tutor, Teacher, Members of Teaching Team

Implementation date: September 2024
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Level 3

Incident
Guidance

a
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@0

00oeo
00o0mOo
Level4
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Description

* Serious intentional disruptive behaviour —irrespective of all support strategies

« Consistent disruption to the learning of others

* Property damage which does not significantly impact the ability to safely deliver services.
* Verbal abuse

* Physical aggression (not requiring hospital treatment)

¢ Missing from site (less than 2 hours and a low -risk location environmentally)

« Self-injurious behaviour that does not require hospital treatment.

* Bullying of others

* Consistently out of class and influencing other to do same.

* MAYINCLUDE USE OF RPI

Actions

o3

* Allincidents are recorded electronically
* Review students’ Positive Behaviour Support Passport
* Review students’ Risk Assessment
* Class debrief or Significant incident/near miss debrief
« Discuss issues with student and agree how to move forwards.
* Comic Strip Conversation
* Restorative activity or catch -up activity
* Restorative Conversation
* Possible personalisation to timetable.
¢ Possible individualised rewards strategy
* Mayinclude collaboration with Pastoral Team
* Communication with parents/carers or other agencies
* Internal exclusion

Responsibility

Class Tutor, Teacher, Members of Teaching Team, Pastoral Team, Senior Leadership Team

Description « Severe and intentional repetitive disruptive behaviour
* Behaviour that significantly impacts peers’ learning
E « Significant property damage this may include damage that disrupts the learning or residential aspect of others
ﬁ- « Significant verbal threats
ol « Significant physical aggression towards peers or staff resulting in injury requiring hospital treatment.
« Significant self -injurious behaviour.
* Missing from site for over 2 hours and low risk location.
* lllegal activities.
* Incident that requires external agency support on site.
* ACTIVITY THAT REQUIRES RPI WHICH MAY BE REPETITIVE or results in injury requiring hospital treatment.
Actions « Allincidents are recorded electronically

o3

* Review students’ Positive Behaviour Support Passport

* Review students’ Risk Assessment

« Significant incident/near miss debrief

« Discuss issues with student and agree how to move forwards.
« Comic Strip Conversation

* Restorative activity or catch -up activity
* Restorative Conversation

+ Possible personalisation to timetable.

* Possible individualised rewards strategy

+ Mayinclude collaboration with Pastoral Team

* Communication with parents/carers or other agencies

* Internal exclusion

* External exclusion

Responsibility

3

Senior Leadership Team

Author:
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Level 5
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Description

Suspected homicide of or by a child or young person

Death or serious harm (including violence, abuse and/or neglect) of or caused by a child or young person currently or previously under the care of the Aurora Group.
Serious self-harm incidents of such severity that the child or young person required hospital treatment

Attempted suicide of a child or young person

Apparentwork-related injury requiring hospital treatment or RIDDOR of an employee/contractor

Radicalisation of a child, young person or employee

Extreme level of physical aggression (multiple significant injuries, assault level GBH under criminal law)

Extreme level of property damage.
Significant sexual misconduct towards others.

Significantinjuries requiringimmediate on-site emergency services medical assistance.

Anincident that causes major disruption and prevents the service operating.

YYoung person missing from site for more than an hour in a high -risk location, or whilst in significant MH crisis

Behaviour off site in the public domain requiring an RPI.
Behaviour off site in the public domain resulting in significant injuries.

Behaviour off site in the public domain requiringimmediate emergency services response
Behaviour will resultin reputational damage to the service and the Aurora Group, which may be reflected in the media.
Anincidentthat prevents/threatens the site’s/group’s ability to continue to deliver an acceptable quality of care (e.g. fire, flood, infection)

Significant data breach which requires reporting to the ICO

Whistleblowing or complaintwhich may cause disruption to the provision or quality of care or education.

Incident requiring report to regulator

Incident resulting in a staff suspension

Financial misconduct

Litigation, judicial reviews, employment tribunals and other legal challenges.

Actions

o3

Allincidents are recorded electronically
Review students’ Positive Behaviour Support Passport
Review students’ Risk Assessment
Significantincident/near miss debrief
Discuss issues with student and agree how to move forwards.
. Comic Strip Conversation
Restorative activity or catch-up activity
. Restorative Conversation
Possible personalisation to timetable.
Possible individualised rewards strategy
May include collaboration with Pastoral Team
Communication with parents/carers or other agencies
Internal exclusion
External exclusion

Inform Operations Director via Reporting Up form and directly if situation is an
emergency
Undertake any regulatory notifications required

Responsibility

.J

Site Lead
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