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Promoting Wellbeing and Positive Behaviour  

Local Procedure: Aurora Chaldon School 

 

Please refer to Main Policy A4 Promoting Positive Behaviour Policy 

 

1. Introduction 

At Chaldon School we recognise that to enable our students to achieve their full potential, in addition to their academic 

development, we must also support pupils to develop their self-regulating and social communication skills in order for 

them to develop socially positive coping mechanisms and strategies that will facilitate meaningful curriculum access and 

that they can apply in the community.     

As with teaching academic subjects believe that one size does not fit all, that support should be delivered through a 

personalised and trauma informed lens so that our responses relate to our pupils as the individuals they are and not by 

diagnoses or label. This approach requires us to recognise that all behaviour is communication and carries a function. 

We will respond to our pupils without judgement with compassion, understanding and empathy.   

Our approach requires us to share authority with all members of the school community. Without this behaviour becomes 

a hierarchical response and acts to deskill other colleagues in managing challenges. It therefore requires us all to act 

with commitment and understanding, to recognise the use of patterned repetition, space and time, to develop young 

people’s capacity to regulate and repair.   

It often takes very little stimulus (or held stimulus) to for a young person to become overwhelmed psychologically or 

physiologically. They may be arriving at school ‘full’. Therefore, minor expectations may trigger their ‘stay safe’ response, 

be that shutting down or freezing, avoiding situations that put them in a situation where they feel they may fail and 

recognise their inability to cope with loss (whether this be loss of privilege, face or belongings etc.) 

In becoming a trauma informed school, we recognize the need for a neuro-sequential approach to behaviour 

management. This approach is based upon neuroscience and the work of Bruce Perry, Dan Siegal and underpinned by 

the Positive Behaviour Support framework.  

2. Rationale 

Behavior is complex and therefore the management of it will be complex. The onus is on us, as adults and professionals, 
to support the pupils to determine what is being communicated, understand what lies beneath the behavior, identify its 
function and teach pupils safe, socially positive strategies.   

Our role is to support positive mental health and wellbeing throughout our school community. It requires us to have self-
awareness and emotional capacity. If we do not have these, it is difficult to be emotionally open and enquiring, to be 
reflective and self-regulate, so that we can support other staff and our pupils to do the same.  

 

3. Core Principles  

3.1. Bruce Perry’s 3 Rs 

We use Bruce Perry’s three keys to the management of behavior. These are sequential and must be supported in the 
correct order – matching the brain state of the young person. This procedure is written with an understanding of the 
brain's function and physiology and the need for all the brain to work in an integrated manner.   

Regulate – Our first response and first priority is always to support pupils to regulate. Without this, pupils cannot engage 

with any constructive interaction which will enable them to reflect and learn from their experiences.  We will co-regulate 

with pupils to enable them to move from a state of dysregulation to one of regulation. In this part of the process, the 

brain stem may be hypo or hyper-aroused. We will use a range of methods to co-regulate; emotions coaching, aspects 

of polyvagal theory and/or an approach identified through the young person’s PSP.  

Relate – Once the young person is regulated, they will be more able to relate. It is within this relating relationship that 
learning or reparative work can be done. This involves the limbic system and is where emotional literacy comes into 
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play. It is key that we communicate that we know pupils are not defined by their behaviour and that staff perpetuate a 
consistently high level of positive regard for all pupils.  

Reason – This final part of the process involves executive function, for the young person to reason and make sense of 
other behavior and the impact it has had on themselves and those around them. The learning needs or diagnoses of 
some young people may mean that the ability to do this is inhibited.  Here staff will work collaboratively to identify the 
function of the young person’s behaviour and develop alternative strategies to achieve this function, in line with the 
principles of Positive Behaviour Support. This information will be recorded, in a way that is accessible to pupils, within 
their Personal Support Passport which will lead the support and responses from staff moving forward. Staff will support 
pupil reflection and, where meaningful, restorative conversations, using student de-briefs and Comic Strip 
Conversations.  

 

 

3.2 Trauma Informed Practice 

As a school we recognise that trauma can impact an individual’s neurological, biological, psychological and social 
development which can in turn be a barrier to students accessing the curriculum and building healthy social 
connections.  
 
Our approach aims to improve the accessibility of the curriculum by creating a culturally sensitive, safe school that 
people trust by working in collaboration and partnership with students to empower them to make choices about their 
health and wellbeing. Our schools acknowledge the need to see beyond an individual’s presenting behaviours and to 
ask, ‘What does this person need?’ rather than ‘What is wrong with this person?’. 
 
Our schools seek to avoid re-traumatisation which is the re-experiencing of thoughts, feelings or sensations 
experienced at the time of a traumatic event or circumstance in a person’s past. Re-traumatisation is generally 
triggered by reminders of previous trauma which may or may not be potentially traumatic in themselves. We do this by 
ensuring that the environment and the behaviour of staff is consistent and predictable.  
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6 Key principles of trauma-informed practice: 

• Safety: 

o The physical, psychological and emotional safety of service users and staff is prioritised, by people 

knowing they are safe or asking what they need to feel safe 

• Trustworthiness 

o the school and staff explaining what they are doing and why 

o the school and staff doing what they say they will do 

o expectations being made clear and the organisation and staff not overpromising 

• Choice 

o Students are supported in shared decision-making, choice and goal setting to determine the plan of action 

they need to heal and move forward 

o explaining choices clearly and transparently 

o acknowledging that people who have experienced or are experiencing trauma may feel a lack of safety or 

control over the course of their life which can cause difficulties in developing trusting relationships 

• Collaboration 

o using formal and informal peer support and mutual self-help 

o the school asking students and staff what they need and collaboratively considering how these needs can 

be met 

• Empowerment 

o Efforts are made to share power and give students a strong voice in decision-making, at both individual 

and organisational level, 

o listening to what a person wants and needs 

o supporting people to make decisions and take action 

o acknowledging that people who have experienced or are experiencing trauma may feel powerless to 

control what happens to them, isolated by their experiences and have feelings of low self-worth 

• Cultural consideration 

o Move past cultural stereotypes and biases based on, for example, gender, sexual orientation, age, 

religion, disability, geography, race or ethnicity 

 

 

3.3 Zones of Regulation 

Within Aurora Chaldon School we recognise that regulation is something everyone continually works on whether we are 

aware of it or not. We all encounter trying circumstances that can test our limits. If we can recognize when we are 

becoming less regulated, we are able to do something about it to manage our feelings and get ourselves to a healthy 

place. This comes more naturally for some, but for others it is a skill that needs more attention and practice. This is the 

goal of The Zones of Regulation. 

The Zones of Regulation organises our feelings, states of alertness, and energy levels into four colored Zones – Blue, 

Green, Yellow, and Red. The simple, common language and visual structure of The Zones of Regulation helps make 

the complex skill of regulation more concrete for learners and those who support them. We learn to regulate our Zones 

to meet our goals and task demands, as well as support our overall well-being 

A core belief of The Zones of Regulation is that all the Zones are okay. We routinely experience several of the Zones 

across a day. It’s critically important that we don’t convey the message that the Green Zone is the only acceptable Zone 

to be in. Acknowledge, accept, and support these feelings, never make anyone feel like the Green Zone is the norm. 

By using the Zones of Regulation consistently with our pupils they are supported in their understanding of their emotions, 

how to recognize them, communicate their emotions and either regulate or allow others to co-regulate with them. The 

Zones provide a common language around emotions and state that label them, developing within the young person and 

understanding of their own emotions, and developing resilience in sitting with these emotions or developing agency 

through strategies to move from one Zone to another.  

It is  

• A proactive, skills-based approach 

• A simple, common language to understand, talk about, and teach regulation 

• A consistent, metacognitive pathway to follow for regulation 

https://zonesofregulation.com/teaching-the-zones-of-regulation-with-integrity/
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• A systematic framework with a developmental sequence of lessons 
 

 
 
 

3.4 Positive Behaviour Support (PBS) 

The framework that shapes our everyday practice is underpinned by the principles of Positive Behaviour Support (PBS). 
The approach is focussed upon working in partnership with people, treating them with dignity and respect and enabling 
them to have a better life. As a school we recognise all behaviours have a function and that pupils who display 
behaviours that challenge are communicating a need which is not currently being met. The school approach is person 
centred and seeks to support the individual to develop alternative, safer and socially positive way to communicate and 
have their needs met.  
 
Four common functions of behaviour are: 

▪ Social Attention 
▪ An individual may engage in a certain behaviour to gain some form of social attention from other 

people. The function of this behaviour might be to get other people to engage with them or react, 
respond or act in a specific way.  

▪ Sensory Stimulation 
▪ Sensory seeking behaviours give the person some form of internal sensation that is pleasing to them, 

or to remove an internal sensation that is displeasing (e.g. pain). 
▪ Tangible 

▪ A child may display a behaviour that challenges in order to get something that they want.  If in the 
past they have been given a favourite activity/object or food/drink after they have displayed a 
behaviour that challenges, they may associate this behaviour with getting a need met/what they want. 

▪ To escape from an activity or situation 
▪ The behaviour may be used to indicate that the individual wants to end or avoid an activity, demand 

or situation. 
 

3.5 Capable Environments  

A Capable environment is an environment associated with reduced frequency and/or severity of behaviours that 

challenge (McGill et al 2020). At Aurora Chaldon Schools we will focus on creating environments that are ‘capable rather 

than challenging’. This means ensuring that the environment, including staff responses and actions, are consistent and 

predictable.  

Staff are trained in creating a capable environment. When there is an incident of challenge, considering the aspects of 

a ‘capable environment’ support the debrief process to review practice and adapt the young person’s PSP.  
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3.6 Restorative Approaches 

Restorative approaches refer to the strategies aimed at restoring good relationships when there has been conflict or 
harm. The focus is on repairing relationships, promoting accountability and maximizing personal responsibility. 

At the Aurora Chaldon School we will do this through: 

• Our relational approach to behavior 

• Our Aurora values and framework 

• Recognizing that people are experts in their own solutions, emphasizing effective communication, empathy and 
understanding others’ perspectives 

• Proactive relationship building 

• Proactive relationship restoring 

• Building a positive emotional atmosphere in the learning community 
 
 

4. Everyday Practice 

4.1. Communication  

Contact with Parents/carers/families and professionals will be undertaken by all key staff who work with a pupil.  This 
will be a coordinated approach to ensure consistency.  Staff teams will be responsible for regular communication for 
positive behaviors and aspects of concern.  Behaviors of greater concern will be passed to SLT to communicate. 

Tutors/class teachers hold the responsibltiy of day to day contact with parents and carers. To this end they will agree a 
communciation schedule with the parent/carers and will regularly review whether this is in person/on the phone/via 
Teams or on email as well as it’s frequency. Our expectation is that this would be at least weekly. Tools such as Evisense 
and Class Dojo may be used for this.  

Where there is ongoing concern over the presentation of a child’s needs, the tutor/class teacher may be supported by 
ELSA, FSO, DSL, DDSL, HoS or Principal around communication. It may be that a protocol be devleoped to have the 
most impactful outcomes for the child and the family.  

Whenever there has been a restrictive phyiscal intervention or a level 4 incident, this must be recorded and 
communicated with the parents/carers on the day, following discussion with the member of SLT on site or the Site Lead. 
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4.2 Monitoring and Reviewing Behaviour 

The leadership team will report on behaviour at termly governance meetings where this will be scrutinised and 
challenged by the Governing Body.  
 
Members of the executive Team and the governing body receive automatic notification of any significant incidents 
(graded Level 4 or above.) 
 
Weekly Pastoral Meetings, attended by the Pastoral Leads, SENDCo and Assistant Head on each site, will review 

- Heatmaps of incidents identifying any patterns 
- Pupils involved in a higher frequency of incidents 
- Monitoring bespoke intervention plans or timetables 

 
Weekly class team meeting focussed on 1 student where staff will review  

- Student PSP 
- Student RA 
- Current timetable 
- Individual targets relating to EHCP outcomes  

 
 

4.3 Use of Personal Support Passport (PSP) 

All young people will have a Personal Support Passport. The aim of this document is to outline how to best meet pupil’s 
needs by considering: 

- Pupil’s likes, special interests and preferences  
- What the environment needs to be like 
- What resources best support students 
- The function and response for key behaviours that may be displayed within each of the zones 
- Communication strategies within each of the zones 
- Regulation activities, including sensory diets, within each of the zones 
- Student accessible ‘Just Right’ visuals which support students to recognise the zone they are in and identify 

strategies or activities that will support regulation 

 
PSPs will be reviewed 

- At least ½ termly by the class team 
- As an action following a de-brief 
- As a result of a change in need or context around a young person 
- As directed by SLT following a review of the behaviour and incident data across the school  

 
PSPs are also quality assured termly through sampling by the pastoral lead at each school. On a termly basis as part 
of the quality assurance activities and contribute the judgment for overall Quality of Education delivered by individual 
teachers and the wider School site.   
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5 Frequent or Persistent Presentation of Dysregulation   

Student’s presentation and the provision outlined in their PSP is continuously reviewed. To gain additional insight or in 

instances where the function or triggers of a behaviour or pattern of behaviour are unclear teaching teams may collect 

additional data to inform their practice and decision making.  

 

When a PSP and RA has been reviewed and impact measured and the behaviour persists, the SLT will engage other 

agencies, if they are not already engaged; e.g. Occupational Therapist, Educational Psychologist, CAMHS, Children’s 

Services and other therapy providers in consultation with parents, carers and the commissioning Local Authority. This 

may require a proposed adaptation to the EHCP at the next Annual Review or at an Emergency Annual Review.  
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5.1 ABC Chart  

ABC charts support staff to make notes following observation of a young person. Staff are required to comment on antecedents, type, frequency and duration of behaviours 

exhibited and the consequence that occurred as a result of the behaviour(s). This supports staff to identify triggers and possible functions of behaviours which inform a review 

of the PSP.  

ABC Chart 

Name:  

Date: 

 

Time Antecedent 
Anything 
Different 

Slow Triggers Behaviour Frequency 
Length 
of Time 

Consequences 

Time 
of day. 

Describe what is happening just before 
the behaviour occurred: - e.g. what 

room , who was present, what activity. 

Were there any 
changes in 

staffing, 
environment, 
routine, etc? 

Illness, transition, 
setting events. 

Describe what behaviour occurred. 

Number of 
times the 
behaviour 

was 
observed. 

How long 
was the 

behaviour 
presented 

for? 

What happened as a result of the 
behaviour occurring e.g. was the 

person moved, distracted, or 
engaged in alternative activity? 

 

 

 

 

 

       

Possible function (from the 5 function areas: Tangible, Sensory, Escape/Demand Avoidance, Pain/Physical, Attention) :  

•  

 

 

 

 

 

       

Possible function (from the 5 function areas: Tangible, Sensory, Escape/Demand Avoidance, Pain/Physical, Attention) :  

•  
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5.2 Just Right Record 

Just Right records track which zone a student is in throughout the day. This helps to identify any patterns throughout a day or week which can inform proactive interventions 

from staff to reduce instances of dysregulation. 

Just Right Record  
Name:  
Week Commencing: 
 
Please shade ‘Just Right’ colour as appropriate   Under aroused  Calm and alert : Just right  Over aroused :    Overload :   
 

Day 8.45 – 9.00 9.00 – 9.45 9.45 – 10.30 10.30 – 10.50 10.50 – 11.35 11.35 – 12.20 12.20 – 13.05 13.05 – 13.30 13.30 – 14.15 14.15 – 15.00 15.00 – 15.15 

Monday            
Activity and 
comments 

           

Tuesday            
Activity and 
comments 

           

Wednesday            
Activity and 
comments 

           

Thursday            
Activity and 
comments 

           

Friday            
Activity and 
comments 
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5.3 Scatter Plot 

Scatter plots track the frequency of one specific behaviour within 30 minute blocks throughout the week. This helps to identify any patterns throughout a longer period of time, 

week or month, which can inform proactive interventions from staff to target a reduction in this specific behaviour 

Scatterplot 
 
Name:    Month:                                          
 
Presented Behaviour being tracked: __________________________________ 
 
 

 1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 18 19 20 21 22 23 24 25 26 27 28 29 30 31 

08:30                                

09:00                                

09:30                                

10:00                                

10:30                                

11:00                                

11:30                                

12:00                                

12:30                                

13:00                                

13:30                                

14:00                                

14:30                                

15:00                                

15:30                                
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6 Wellness Curriculum 

We recognise that pupils need to be taught how to recognise their emotions and levels of regulation in order to develop individual coping and management strategies which 

will ensure positive curriculum and community engagement.  

The Wellbeing Curriculum, allied to the key principles of PBS, provides a structure through which staff can set termly targets which build towards EHCP outcomes and track 

the progress students make. This takes into account hierarchical skill development in areas such as emotions by categorising them to support consistent use of language for 

students and staff.   

Wellness Curriculum 

(the quality or state of being healthy in body and mind, especially as the result of deliberate effort.) 

Assessment Rating 

Red: Little/no experience  

Amber: Inconsistent 

Green:  Consistent with specific people/in specific context 

Blue: Consistent across all contexts and situations 

 

Wellness skill: Personalise as a far as possible and always specify where you can *regulate= manage emotions, arousal and anxiety 

Co-regulation 

- Respond to modelled co-regulation (mirror neurons, breathing) 
- Choose from offered regulation tools  
- Re-engage with a preferred task 
- Re-engage with an undesirable task  

 

Taking notice / self-awareness 

- Recognise my emotions (basic) and zone 
o All 
o Blue: Sad, sick, tired, bored  
o Green: Calm, happy, okay, comfortable, safe  
o Yellow: Frustrated, worried, excited, confused, upset  

o Red: Angry, scared, overjoyed, devastated  
 

- Recognise my emotions (complex) and zone 
o Blue zone: Basic + pain, shy, lonely  

Giving 

- understand how my behaviour makes others think and feel  
- do things to make others feel Green  

o (Basic) Calm, happy, okay, comfortable, safe 
o (Complex) Basic + focused, relaxed, proud, grateful, appreciative  

- Recognise emotions (basic) and zone in others 
o All 
o Blue: Sad, sick, tired, bored  
o Green: Calm, happy, okay, comfortable, safe  
o Yellow: Frustrated, worried, excited, confused, upset  
o Red: Angry, scared, overjoyed, devastated  

- Recognise emotions (complex) and zone in others 

o Blue zone: Basic + pain, shy, lonely  
o Green zone: Green + focused, relaxed, proud, grateful, appreciative  
o Yellow zone: Basic + silly, anxious, jealous, in love, guilty  

o Red zone: Basic + infatuated, panicked, terrified, furious, elated 
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o Green zone: Green + focused, relaxed, proud, grateful, appreciative  
o Yellow zone: Basic + silly, anxious, jealous, in love, guilty  

o Red zone: Basic + infatuated, panicked, terrified, furious, elated  
 
- recognise my slow triggers 
- recognise my fast triggers 
- identify situations where slow triggers may present 
- identify situations where fast triggers may present 

 

- Follow a strategy to regulate 
- Make requests to manage my emotions/regulate my arousal (making a choice 

from Z.O.R board) 
- Independently select and use a tool to regulate  
 

- Modify my behaviour/ actions in response to other’s behaviours, needs or 
zone.  

 

Doing what I love 

- Recognise what I like and love 
- Recognise how activities/experiences make me feel Green 

o (Basic) Calm, happy, okay, comfortable, safe) 
o (Complex) Basic + focused, relaxed, proud, grateful, appreciative  

- Recognise an activity I can get lost in (flow state) 
 

Predictable days 

- Sequence next, 
- sequence part/whole day/week etc 
- manage a planned change 
- manage an unplanned change 

- try a new activity or experience  
- request a change, alternative or modification  

 

 

In this / these situation(s): 

All situations or specify location relating to student destination, eg. Work 
experience, in the pub)  

 In this / these context(s): 

All situations or specify location relating to student destination, eg. Work 
experience, in the pub) 

In….. 

• All situations  
• Alone 

• 1:1 

• Small group 
• Large group 
• With known preferred people 
• With known undesired people  
• With unknown people 
 

 

In….. 

• All contexts  
• In College 

• At home 

• At respite 
• At (other living or care context) 
• When travelling in the community 
• When travelling by bus/train 
• At X community venue/resource  
• When completing an undesired activity 

• When completing a highly desirable activity  
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7 Rewards 

7.1 Whole School Rewards 

Rewards across Aurora Chaldon School focus on developing a sense of community and belonging for all pupils. 
Although   these rewards constitute extrinsic rewards and reinforcers the values that underpin then support pupils to 
recognise their achievements and contribute to pupils developing a positive self-concept leading to  more positive self-
esteem. Pupils retain ownership of these rewards initially by exercising choice over what rewards they are working 
towards and also in the co-production of their individual targets and progress towards these.   

Rewards Overview 

 

‘Give Me 5’ Class Poster 
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Values Calendar 

 

 

7.2 Individualised Rewards 

A reward or positive reinforcer is something we like. As most of us like many things, there is an enormous number of 
rewards that work for us. However; as we are all unique individuals, the rewards to which one person responds are not 
always the same as those for another person. Different people find different things rewarding and this is no different 
when we are referring to the pupils within our school. When we behave in a certain way and as a consequence are 
given something we like, then our behaviour has been reinforced. If we are reinforced, we are more likely to behave in 
the same way again. Conversely if we are not reinforced, then we are less likely to behave in the same way. Research 
shows that people learn more effectively and enjoyably when the emphasis is on reinforcement. Some pupils may 
require individualsised rewards, for example at the end of a lesson a pupils find particualry challenging. These 
individualised approaches must be outlined thin a students PSP. They must not undermine the whole school strategy. 
For example, a student may only earn up to 6 points within a lesson.  

As a staff, we will not:  

➢ Use a raised voice unless to prevent an immediate risk to safety 

➢ Use physical intervention for any reason other than to safeguard young people or staff.  

➢ Use a one size fits all approach to behaviour management 

➢ Intimidate, humiliate or embarrass pupils purposely 

➢ Use removal of access to the curriculum or other learning activities as a sanction 

➢ Use removal of previously awarded reward 

➢ Use a deficit reward model (give a motivator and then take time / parts of the reward back for poor behaviour) 

➢ Use of seclusion - seclusion is defined as involuntary confinement and cannot be part of a planned strategy 

within the school. Seclusion contravenes Human Rights Legislation and is unacceptable practice other than in 

extreme circumstances. 
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8 Sanctions and Consequences 

Within Aurora Chaldon School it is unacceptable to use aversion or punitive sanctions. These may include but are not 
limited to: 

• hitting 

• shouting unless to alert that there is an immediate risk of harm  

• Making racial/sexist or derogatory remarks 

• Making threats 

• Withholding food or drink  

• Removal of access to the curriculum 

• Intentionally shaming students 

• Removal of access to the curriculum 

These actions would be deemed unlawful through The Children’s Act 1989 and 2004 and would constitie a breach of 
the Aurora Code of Conduct.  

In the first instance, a sanction should be the absence of reward or positve reinformcement. This positions enables staff 
to position absence of reward as a natural concequence. If rewards are pitched apporpriately the should be a meaningful 
and impactful natural concequence. Agreed consequences can also include: 

• Accompanied time out /alternative from daily activities. 

• Making up work (not to be communicated as a detention) but to be a reparative process due to lost learning 
time 

• Loss of time on a leisure activity 
Whenever deciding a consequence; the cognitive level of functioning of the pupil/young person needs to be taken into 
consideration.  

Any use of rewards /consequences should be identified within the pupils PSP. Reparation/consequences need to be 
carried through within the school day and not to be carried out in their home environment, unless identified on their PSP 
and agreed with parents/carers. 

 

8.1 Review of Student Specific Sanctions and Consequences 

If a pupil is receiving a consequence and it is not working, the form tutor/class teacher will review the PSP and RA and 
communicate with the AHT/DSL and and have a dialogue around next steps. There will be review of appropriateness 
and impact of consequences. This will take place between the form tutor/class teacher, AHT and other memebers of 
the SLT. If the consequence is not impactful it is not an appropriate consequence. 

Suspensions 

Following significant incidents or a sustained period of disruptive behaviour or dysreguilation it maybe necessary to 
exclude a student from their normal class group. This is not a punitive measure but seeks to: 

- Provide time and space for all parties to relfect 
- Provide time for teaching teams to review and adpat the provison the better meet the needs of a young person 
- Support other students to feel safe and clearlhy communicate what behaviour is and is not acceptable in school 

Internal Exclusions provide an oppurtunity for students to work closely with key staff to unpick incidents and take a role 
in the co-production of strategies which will support them to develop safer, sociallyh positive strategies.  

Fixed Term Exclusions will be served at home. A Reintergration meeting will be held with the younf person and a 
parent or Carer on their return to school. A Reintegrtion Plan will be agrred. This will outline the reason for the fixed 
term exclusion, set targets to avoid a reoccurance and outline the support and resources required to support the 
student to achieve this. 
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8.2   Reintegration plan 
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9 Incidents of Significant Challenge or Concern 

During incidents of significantly challenging and complex behavior, it is important that all staff reflect the guidelines 

within their training and are aware of the signals that they are giving to the person they are working with both verbally, 

para-verbally; gesturally and through body language.  

 

Our first priority is always to keep students and staff safe. Once a young person is safe, the next priority is to support 

them to regulate.  

 

Do 

✓ Keep calm  

✓ Listen 

✓ Be sensitive  

✓ Speak calmly  

✓ Use appropriate language levels  

✓ Be conscious of body language and facial 

expression  

✓ Be conscious of your proximity to the young person 

✓ Be prepared to offer time and space  

✓ Address pupils when they are at the point of being 

able to relate  

 

Don’t 

 

 Don’t plant the suggestion of misbehavior 

 Don’t threaten the consequence of behavior  

 Don’t present commands in the form of a question  

 Don’t restart confrontation by immediately 

demanding emotionally difficult action 

 Don’t retell incidents in front of the child/young 

person  

 Do not create a power struggle  

 

Remember the pupil/young person is an individual and should be treated as such. Not all pupils/young people respond 

in the same way. Always treat the pupils/young person with respect and dignity. It is always permissible to ask another 

member of staff to change face.  All incidents will be recorded on Engage.  

 

10 Restrictive Practice (Including Restrictive Physical Intervention (RPI))  

Our first priority is always to keep students and staff safe. There maybe incidents where students present an immediate 

risk of harm to themselves, a peer or a member of staff. In those instances, and only as a last resort, it maybe in the 

best interest of the young person to use restrictive physical intervention. All staff at Aurora Chaldon School are trained 

using Team Teach.  

 

Staff should only use RPI if 

- They believe a young person or staff member is at an immediate risk of harm 

- They believe the intervention is in the best interest of the young person 

- The intervention is reasonable, proportionate and necessary 

- The staff member uses the least amount of force for the shortest possible time. 
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We recognize the trauma such an intervention can cause. In all instances involving the use of RPI the following actions 

are taken 

- The incident, including specific details of the type of RPI used and the duration, is recorded on ‘Engage’ 

- Parents/carers are informed 

- The young person is offered a debrief (at the earliest appropriate opportunity) 

- Staff are debriefed  

 

 

 

 

11 Breakout Rooms and Spaces for Regulation 

Some young people require a specific space and time to regulate. Young people will never be left without adult 

supervision within Aurora Chaldon School. It is recognized that some spaces are more suitable than others in supporting 

regulation, e.g. a low stimulus environment, an outdoor space, a space that enables pacing or heavy work to support 

sensory integration, a low traffic space.  

Where a young person requires access to a space that supports them to regulate, this will be identified in their PSP and 

risk assessment.  A dynamic risk assessment will be made by staff supporting that young person to ensure it is safe 

and the most appropriate space for them given the presenting risks. Young people themselves will be included in 

identifying where they best regulate and a dialogue, with as few words as possible, will be used to identify this to the 

young person when they require access to this space. Examples may be the hall, the trim trail, the playground and a 

quiet corner in the classroom.  

Within Aurora Chaldon School we do not use ‘Calm Rooms’ or ‘Isolation Rooms’ or seclusion. Seclusion is defined as 

involuntary confinement and cannot be part of a planned strategy within the school. Seclusion contravenes Human 

Rights Legislation and is unacceptable practice other than in extreme circumstances. 
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12 Debriefing & Reviewing Incidents 

12.1 Post Incident Class Debrief 

After an incident or a pattern of behaviour that causes concern key staff involved will debrief. Most often this will be led 

by the class teacher/tutor and, where appropriate, can include members of SLT and or pastoral team. The debrief will 

include; 

• Presentation or pattern of behavior displayed; dysregulation or low engagement 

• Slow triggers 

• Fast triggers 

• Function(s) of the behavior 

• Changes to the provision around the young person, who, what, where, when. This may include ELSA 

intervention or referral to external agencies.  

• Review of PSP 

• Review of RA 

• Completion of the management record on Engage 
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12.2 Post Significant Incident/ Near Miss Debrief 
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12.3 Student Debriefs 

All students should be given frequent opportunities to reflect on situations they have observed or been involved in. The 

school adopts three main approaches to facilitate this 

• Bespoke reflection through the use of Comic Strip Conversations  

• Where other pupils have been involved or there has been a negative interaction between pupils a reflective 

conversation using the Scales of Justice framework is used.  

• Post incident pupils will be supported to reflect through the Restorative Conversation framework   

12.4 Comic Strip Conversations 
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12.5 Scales of Justice 

Scales of Justice: Balancing Behaviour  
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Pupil(s)  

 

Context  

 

 

 

 

 

 

Any related 
events or 
contexts.  

 

 

 

 

 

 

 

Next steps   
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12.6 Restorative Conversations Framework 
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13. Emergency/ Crisis Management 

Our first priority is always to keep the young people who attend our schools and the staff who support them safe. 
Although unlikely, it is perceivable that incidents could occur which fall outside of the specific parameters outlined in this 
policy. In such emergency or crisis situation that is unexpected and could not have been reasonably foreseen, staff will 
make a dynamic risk assessment and take any action that they feel is in the best interest of the young person.  
 
Staff who are not Team Teach Trained still have a duty of care to protect the young people in their care. As a result, 
staff should still physically intervene in a situation to protect a young person or member of staff form immediate harm. 
Staff should intervene 

• With the least force for the least amount of time 

• In a manner that is reasonable, proportionate and necessary  

• To protect or safeguard a student, including from criminalisation   
 
If seclusion is utilized it is only used as an emergency resort in exceptional circumstances e.g. when a pupil is 
persistently demonstrating physically aggressive behavior towards peers / staff and physical intervention is necessary 
to prevent this and staff are unable to take a pupil safely to an area whereon they do not have to physically restrain the 
pupil and can observe the pupil from a distance e.g. the playground, hall or an unused classroom. It should always be 
in the best interest of the child and never for ease of management. It must only be used for the minimum time needed 
to restore safety and when all other strategies have been used or deemed inappropriate.  
 
Ratification of the decision to use these approaches must be gained from the Head of School or DSL/DDSL. For pupils 
where there is a known risk this would be identified in their PSP. Incidents of this nature must always be reported to the 
SLT as soon as possible.  
 

14. Staff Guidance: Scripts 

   

              

 ss st   e re   re  
       h  e he    or              o  t o  
  e se 

 r e t  ss st   e  e   re  
       h  e               o  t o     e se 
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      n       n 

        t rt   th  o rse    e o   se the            s  ee          o r o   e ot o s    st    s     or  
    te     he        o   re          e o    stress  o       ee  to re    te  o r o   e ot o    st te  e ore  o 
o  er s   ort    h      o t  o r to e o   o  e   o   e      h s      rese  e  

           o  e  e        e the            s  ee    s                       

 I   n                    n             

 I                          n                            n             

        n           n              n             

  n               n           n                                n         n  n         n           
        n            .

               o t   o t the e ot o s th t  re  r      the  eh   o r       t  oss   e   rr ers        e 

 I  n      n               n   n            n       n    n                n       . 

                 n               r         n           n              n             

                str te  es     s    s  or            s to  e r  to se   re    te the r  ee    s   e e  er    
  nn                n            n               n         n      n          .          st  e t h s
 e r t to      e    ee     or e ot o         rt     r       e  t   s  e orso         rr     e   st  ro   e    
e  e       ter  t  e th t     re    e th s   st re o     th s  o      e h   s        ot he   the st  e t    the
 o   ter  

   n   n n                 n         n  n          n      n

    n       
        n                      n       n        
       n               n                          n   

       n   n      
    e   st  e t h s  ee   h   e  e   t  s  ot      s  e ess r  to re        the r       t   s th s    
tr   er    es    t o     the r  eh   o r  e   se the   ee  e   rr sse  or  o  ro te  

         
    so e   ses   rete      to   ss he r      s      ro          ore so          e t   e  or  o    ht
he rte e  h   e s  t   re o   ses the   te t  eh    the     s  o  e t   tho t   re t    h   e     
the r  se o   o      r  

       n   n      
    so e   ses  t       e  e ess r  to    t to e s re     rt     r  eh   o r sto s    rther  h   e  e  ro 
st        e re   re     rt     r    he   eh   o rs th t    se  o  er   re  o  sse  o    other st  e t
or    e  er o  st    

            n                        
     t o    or     ere t st    re e t    the s  e  ess  e     ho      the s  e e  e t t o s s   orts
st  e ts to re o   se th t e  e t t o s  re  o s ste t

  here st    re   re     t o    s   ort  ro        e se  s        re t    s      or he    oes  t  or   
s   ht    o e   hr se s  h  s     I        I         n      .   n               n       ... 
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15 Staff Guidance: Engage Incident Guidance  
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