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1. Aims 
Our SEN policy and information report aims to: 
 

• Set out how our school will support and make provision for pupils with special 
educational needs (SEN) 

• Explain the roles and responsibilities of everyone involved in providing for pupils with 
SEN. 
 

Aurora Summerfields provides:  
Aurora Summerfields specialises in working with young people who have communication 
needs and complex profiles associated with ASC, all our young people have an EHCP.  
Aurora Summerfields School offers dynamic and purposeful educational programmes which 
are individualised to take into account uneven learning profiles, missed periods in education 
and less than positive past experiences of education. 
 
Across the cohort we offer small class sizes and a range of learning opportunities from Small 
steps programmes, Primary learning models, and Secondary accreditation pathways. We 
consist of a small two story building that allows us the flexibility to adjust the environment to 
suit pupil’s needs. Our team are highly experienced in devising strategies to support each 
pupil and are able to personalise work to engage reluctant learners.  
As professionals, we see our role as supporting and encouraging children to maximise their 
skills and abilities in preparation for future life. 
 
A rich, relevant, broad and balanced curriculum is designed and personalised to meet each 
pupil’s needs. We use teaching approaches, educational and clinical interventions that are 
supported by research /clinical evidence to improve engagement. Students engage in learning 
strategies and planned interventions that are evident both with in the class and outside, this 
makes the teaching environment enjoyable. The whole curriculum focus is based on assessing 
and providing learning opportunities to develop social and emotional development. We use a 
Clinical assessment tool to form the scaffold on which to build learning opportunities outside 
the National Curriculum. Each child has personalised targets, which they know and 
understand and which are shared with parents termly. These targets are reviewed at least half 
termly with a formal assessment involving parents at the end of every key stage. 
 
We employ an experienced and qualified SENCo to oversee all pupil centred reviews. The 
SENCo is supported by a full time SENDCo Assistant. 
 
Interventions are managed across the sites by the SENCo who has the overall picture and by 
the Clinical Team, HLTAs, Teachers, UQT’s and Teaching Assistants.  
 
An Individual Provision Plan is in place to capture the progress towards EHCP outcomes, this 
is accompanied by a clinical tracker /log that captures all clinical specific interventions. 
 
We employ a Speech and Language Therapist (SaLT) who works with the SENDCo and 
SENDCo Assistant to carry out assessments and plan program of weekly Speech & Language 
sessions in school. 
 
An Occupational Therapist (OT) is employed to provide guidance and interventions on a wide 
range of needs from sensory processing to diet.  
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An Assistant Psychologist is on site full time, interventions and support carried out is overseen 
by an external Clinical Psychologist in weekly supervision sessions.  
 
The school team support pupils’ mental health and wellbeing in a wide range of ways. They 
deliver lessons that specifically address key needs or themes within the school, for example 
Zones of Regulation, self-esteem, anxiety management, diagnosis awareness, tolerance and 
acceptance. These ‘Mindworks’ programmes, are delivered by the Assistant Psychologist. 
 
Where there are high-end mental health concerns the team will link with CAMHs or other 
external professionals to share information for any outside work. They do not replace the need 
for CAMHs and will only take on specific 1:1 work as part of an agreed funded placement. 
All of the above key staff provide training to all staff on site that is specific to the cohort of 
young people.  
 
The above staff also provide guidance and information that is added to key documentation 
including Risk Assessments and Student Support Plans that include de-escalation and 
restorative strategies. They provide Clinical information that is added to the young person’s 
educational report and information for the yearly EHCP reviews.  
 
2. Legislation and statutory requirements 
This policy and information report is based on the statutory Special Educational Needs and 
Disability (SEND) Code of Practice and the following legislation: 

• Part 3 of the Children and Families Act 2014, which sets out schools’ responsibilities 
for pupils with SEN and disabilities. 

• The Special Educational Needs and Disability Regulations 2014, which set out 
schools’ responsibilities for education, health and care (EHC) plans, SEN co-ordinators 
(SENCOs) and the SEN information report.  

•  
3. Scope 
This policy applies to all staff working at Aurora Summerfields School.  
 
4. Roles and responsibilities 
 

4.1 The SENCO 
The SENCo is Ruth Lawton   
She will: 

• Work with the Head of School and Principle to determine the strategic development 
of the SEN policy and provision in the school. 

• Have day-to-day responsibility for the operation of this SEN policy and the co-
ordination of specific provision made to support individual pupils with SEN, including 
those who have EHC plans. 

• Organise and chair EHCP reviews using a person-centred approach, ensuring full 
involvement of the parent and young person: considering their views, wishes and 
aspirations when making decisions. 

• Provide professional guidance to colleagues and work with staff, parents, and other 
agencies to ensure that pupils with SEN receive appropriate support and high quality 
teaching.  

• Advise on the graduated approach to providing SEN support. 
• Advise on the deployment of the school’s delegated budget and other resources to 

meet pupils’ needs effectively. 

https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/398815/SEND_Code_of_Practice_January_2015.pdf
https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/398815/SEND_Code_of_Practice_January_2015.pdf
http://www.legislation.gov.uk/ukpga/2014/6/part/3
http://www.legislation.gov.uk/uksi/2014/1530/contents/made
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• Be the point of contact for external agencies, especially the local authority and its 
support services. 

• Liaise with potential next providers of education to ensure pupils and their parents 
are informed about options and a smooth transition is planned. 

• Work with the Head of School, Principal and Central board to ensure that the school 
meets its responsibilities under the Equality Act 2010 with regard to reasonable 
adjustments and access arrangements. 

• Ensure the school keeps the records of all pupils with SEN up to date.  
 
 
 
 
The SENCo assistant is Glenn Davis 
He will: 

• Support the SENDCo to promote an inclusive approach to SEN across the whole 
school. 

• Contribute to or lead the Annual Review Process with the assistance of an 
administration assistant. 

• Build key relationships with Local Authority EHCP Coordinators and all professionals 
in the field. 

• Contribute to providing high quality, challenging and differentiated educational 
activities and experiences, appropriate to the class group, by supporting the delivery 
of a broad and balanced curriculum aiming at pupils achieving their full potential in all 
areas of learning. 

• Support the SENDCo in delivering CPD to all teaching staff.  
• Communicate effectively both verbally and in writing with colleagues and 

stakeholders to ensure that all relevant information regarding students is effectively 
communicated to support their development and wellbeing at all times. 

• To manage and maintain Individual Provision Plans, EHCP Pupil Need and any other 
documentation or tracking systems relevant to the role.  
 

4.2 The Head of School  
The head of school will: 

• Work with the SENCO and Quality Assurance team to determine the strategic 
development of the SEN policy and provision in the school.  

• Have overall responsibility for the provision and progress of learners with SEN and/or 
a disability. 

 
4.3 Class teachers 
Each class teacher is responsible for: 

• The progress and development of every pupil in their class. 
• Working closely with any teaching assistants, HLTAs or specialist staff to plan and 

assess the impact of support and interventions and how they can be linked to 
classroom teaching.  

• Working with the SENCO to review each pupil’s progress and development towards 
their specified EHCP outcomes and decide on any changes to outcomes and 
provision. 

• Ensuring they follow this SEN policy.  
 

5. Definitions 
A pupil has SEN if they have a learning difficulty or disability which calls for special educational 
provision to be made for them. They have a learning difficulty or disability if they have: 
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- A significantly greater difficulty in learning than the majority of the others of the same 

age, or  
- A disability which prevents or hinders them from making use of facilities of a kind 

generally provided for others of the same age in mainstream schools. 
 

Special educational provision is educational or training provision that is additional to, or 
different from, that made generally for other children or young people of the same age by 
mainstream schools. 
 

 

6. SEN Information   
6.1 The kinds of SEN that are provided for.  
Our school currently provides additional and/or different provision for a range of needs, 
including:  
 

• Communication and interaction differences, for example Autistic Spectrum Disorder, 
speech and language difficulties.  

• Cognition and learning, for example dyslexia and dyscalculia. 
• Social, emotional and mental health difficulties, for example, Attention Deficit 

Hyperactivity Disorder (ADHD).  
• Sensory and/or physical needs, for example, visual impairments, hearing impairments, 

processing difficulties, epilepsy, dyspraxia. 
 

6.2 Consulting and involving pupils and parents.  
 
We will have discussions with the pupil and their parents when transitioning to the school. We 
will consult the pupil and parents to provide an Individual Provision Plan (IPP) that is reviewed 
at regular intervals. These conversations will make sure that: 

• Everyone develops a good understanding of the pupil’s areas of strength and difficulty. 
• We take into account the parents’ and students concerns and aspirations.  
• Everyone understands the agreed outcomes sought for the child. 
• A clear plan of support is in place to meet the young person’s EHCP outcomes. 
• Everyone is clear on what the next steps are. 

Notes of these early discussions will be added to the pupil’s record as part of the transition 
plan. 

We will share the IPPs and seek teacher, parent and pupil input.  

We will formally notify parents and local Authority Key workers of when the EHCP is to be 
reviewed.  

6.3 Assessing and reviewing pupils' progress towards outcomes. 

We will follow the graduated approach and the cycle of assess, plan, do, review.  
The class or subject teacher will work with the SENCo to carry out a clear analysis of the 
pupil’s needs and support the objectives on the EHCP. This will draw on: 
 

• The teacher’s assessment/ observations and experience of the pupil 
• Their previous progress and attainment and behaviour  
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• Other teachers’ assessments, where relevant 
• The individual’s development in comparison to their peers and national data taking into 

account gaps in education.  
• The views and experience of parents 
• The pupil’s own views 
• Advice from external support services, if relevant  

 
The assessment will be reviewed regularly.  
All teachers and support staff who work with the pupil will be made aware of their needs, the 
outcomes sought, the support provided, and any teaching strategies or approaches that are 
required. We will regularly review the effectiveness of the support and interventions and their 
impact on the pupil’s progress.  
 

6.4 Supporting pupils moving between phases and preparing for adulthood. 

We will share information with the school, college, or other setting the pupil is moving to. We 
will agree with parents and pupils which information will be shared as part of this. We will 
transition the pupils into a placement in the same way that they were transitioned into 
Summerfields and to support the success of the placement through developing good lines of 
communication, planned and well managed support and transitions to reduce anxiety.  

6.5 Our approach to teaching pupils with SEN 
Teachers are responsible and accountable for the progress and development of all the pupils 
in their class but this is not solely academic progress but is also social and emotional growth 
through carefully agreed and selected Vineland targets. 
High quality teaching is our first step in responding to pupils who have SEN. This will be 
differentiated for individual pupils and personalised where possible.  
 
We will also provide the following interventions:  

• SaLT session and support and training 
• OT observations, assessments and interventions 
• Educational interventions as directed by the SENCo. 
• Clinical interventions in a group or 1:1 as available dependent on need e.g. self-esteem  
• Reading support 
• Dyslexia support 

 

6.6 Adaptations to the curriculum and learning environment.  
We make the following adaptations to ensure all pupils’ needs are met: 

• Differentiating our curriculum to ensure all pupils are able to access it, for example, by 
grouping, 1:1 work, teaching style, content of the lesson, etc.  

• Adapting our resources and staffing  
• Using recommended aids, such as laptops, coloured overlays, visual timetables, larger 

font, etc.  
• Differentiating our teaching, for example, giving longer processing times, pre-teaching 

of key vocabulary, reading instructions aloud, etc.  
 

6.6a Total Communication Environment 
 
Communication is at the core of our work with all pupils, in July 2022 Aurora Hanley School, 
achieved Communication Friendly Status. The Lead SENDCo, Principle and Head of School 
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will use their understanding of this model to support the development and training of staff at 
Summerfields, with the aim to achieve the same recognition over the next three years. In the 
academic year 2024-25, 4 staff passed their Level 3 Elklan training (bringing the number of 
staff trained to level 3 to 5), these staff members work alongside the Speech and Language 
Therapist to support teachers to embed and further develop the communication-friendly 
environment. During the academic year 2025-2026, 2 staff are working towards their level 4 
qualification and two additional staff are working towards their level 3 qualification.  
 
The importance of communication in empowering young people and ensuring access to the 
curriculum is recognised and fostered through embedded strategies of support. Aurora 
Summerfields will provide specialist support by creating a ‘communication enabling 
environment’ in which young people learn, play and develop their social language and skills, 
while taking part in everyday social activities as well as educational ones. 
 
At Summerfields we will support a “Total Communication” environment, this describes an 
approach that strives to create a supportive means of communication to understand and be 
understood‟ (Royal College of Speech and Language Therapists). This means that young 
people and staff are encouraged to use every available form of communication, with a 
particular emphasis on what is relevant to individuals. A Total Communication approach 
acknowledges that communication is not simply about talking and emphasises the importance 
of body language, gesture, photos, symbols, objects, and more creative mediums such as 
music. At Summerfields, all forms of communication are acknowledged and valued.  
 
At Aurora Summerfields we adopt a total communication approach throughout school by:  
 

• Creating opportunities for communication throughout the whole curriculum.  
• Supporting young people to develop good relationships with others. 
• Helping young people maintain a well-regulated emotional state for learning and 

interacting. 
• Helping young people to take part in daily life by developing their adaptive behaviours 

linked to communication. 
• Developing each young person’s communication according to their individual needs to 

enable them to develop spontaneous and functional communication skills. 
• Embedding communication targets across the curriculum. 
• Adopting the Zones of Regulation to support young people to express their feeling and 

emotions to enable self-regulation. 
 

At Aurora Summerfields, pupils needs are assessed as and when required, using a 
combination of individual assessments, classroom observations and liaison between staff and 
family. Weekly SaLT sessions are focused on developing social communication and 
interaction. They are planned by a Speech and Language Therapist and delivered by 
Teachers and Teaching Assistants. 
 
At Aurora Summerfields, the following interventions are used to help develop and support 
language development, communication and social skills: 
 
INTERVENTION/ 
RESOURCE 

DESCRIPTION 
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Visual Timetable A visual timetable shows what is happening over a certain period of time 
in a visual way. It might use real photographs, cartoon pictures or 
symbols. It could show a short amount of time e.g. what is happening 
now and what is going to happen next or it could show longer periods, 
such as the plan for part of, or all of the day. Simply, a visual timetable 
shows the plan, in pictures. 

Colourful 
Semantics/ 
Stories 

Colourful semantics is an approach to support spoken and written 
language learning across the curriculum. It aims to help children develop 
skills when it comes to sentence development, understanding questions, 
developing narrative, understanding written text and developing 
vocabulary. Colourful semantics are often used to support children with 
speech and language difficulties, including those who have difficulties 
with word order, vocabulary difficulties or expressive and receptive 
language difficulties. It can also be helpful for children who have English 
as an additional language (EAL). 

Blank Levels Blank’s Levels of Questioning is a questioning framework developed by 
Marion Blank, a renowned psychologist. There are four levels of 
questioning which move from simple, concrete questions to more 
difficult, abstract questions. Blank’s questions encourage development 
of general language and vocabulary as well as skills in comprehension, 
reasoning, inferencing, predicting and problem solving. 

Social Stories Social stories were created by Carol Gray in 1991. They are short 
descriptions of a particular situation, event or activity, which include 
specific information about what to expect in that situation and why. 
Social stories can be used to:  

• Develop self-care skills (for example, how to clean teeth, wash 
hands or get dressed), social skills (for example, sharing, asking 
for help, saying thank you, interrupting) and academic abilities. 

• Help someone to understand how others might behave or 
respond in a particular situation. 

• Help others understand the perspective of an autistic person and 
why they may respond or behave in a particular way. 

• Help a person to cope with changes to routine and unexpected 
or distressing events (for example, absence of teacher, moving 
house, thunderstorms). 

• Provide positive feedback to a person about an area of strength 
or achievement in order to develop self-esteem. 

• As a behavioural strategy (for example, what to do when angry, 
how to cope with obsession. 

Comic Strip 
Conversations 

Comic strip conversations, created by Carol Gray, are simple visual 
representations of conversation. They can show: 

• The things that are actually said in a conversation. 
• How people might be feeling. 
• What people's intentions might be.  

Comic strip conversations use stick figures and symbols to represent 
social interactions and abstract aspects of conversation, and colour to 
represent the emotional content of a statement or message. 

Widget Online  Widget online allows users to create, print, share, and translate symbol 
materials. It is a tool for anyone wanting to make accessible materials 



 
 

© The Aurora Group 2023 
Page 9 of 13 

 

for their school, the symbols help to create materials that are visually 
accessible to all pupils.  

Mind Maps A mind map is a graphical way to represent ideas and concepts. It is a 
visual thinking tool that helps structuring information, helping you to 
better analyse, comprehend, recall and generate new ideas. Mind maps 
enable pupils to see the “bigger picture,” make out relationships 
between individual pieces of information and understand hierarchy and 
connections. They can help students by enabling them to easily divide 
topics into clear and manageable chunks of information. 

Restorative 
support such as 
the ‘scales of 
justice’  

This activity uses visual resources to assist children and young to 
understand the degree or 'weight' of their actions and the actions of 
others. This information can then be used to support and identify 
different ways to of approaching situations. 

Talking mats  Talking Mats is a picture based communication tool which supports 
people to share their thoughts and think about a topic in a concrete, 
structured, way. The mat provides a space to place the pictures and 
words and move them around in relation to a scale and each other. 

 
6.7 Additional support for learning  
We have small class sizes and a high number of teaching assistants who are trained to support 
all young people across many complex needs. This is sometimes done on a 1:1 basis when a 
young person has previously been out of education for over a year or more. The support is 
needed to build relationships and trust as well as take the transition very slowly e.g. from initial 
meetings on Teams or out of school hours on site to clinical support to manage anxiety. 
 
On the whole, Teaching assistants support pupils in small teaching groups. This may be to 
access the primary curriculum and communication, in a nurture setting to build confidence and 
fill gaps in learning or with social and emotional development in the secondary setting.  
 
6.8 Expertise and training of staff  
Our SENCO has 7 years’ experience in this role and has worked as a SENCo in a primary 
provision, she had the lead on Dyslexia interventions and strategies.  
 
All staff are employed full time to manage SEN provision. They are supported by an assistant 
SENDCo who will support the EHCP reviews and meetings. We have a team of trained 
Teachers and Teaching Assistants lead by a Head of school, Assistant Head and two HLTA’s 
who have extensive experience of supporting ASD across education.  
 
We have a team of trained Teachers and two UQT’s (teaching PE and food technology). 
Teachers are supported by at least one Teaching Assistant in each class. There is a full time 
pastoral lead and two HLTA’s, all of whom have great experience in working with students 
with ASD. The school is lead by an Assistant Head and a Head of School who also have 
extensive knowledge and experience in working with our cohort.  
 
Members of staff received training prior to any pupil starting site and will receive regular 
training as required in mandatory areas such as safeguarding, lifting and handling, behaviour 
management, health and safety, and first aid. Where required, staff also access training for 
specific areas appropriate to the children’s needs. 
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We use specialist staff for Occupational Therapy, Speech and Language and Clinical 
Psychology support. 
 
6.9 Securing equipment and facilities.  
Student requiring equipment are identified at transition.  
 
6.10 Evaluating the effectiveness of SEN provision.  
We evaluate the effectiveness of provision for pupils with SEN by: 

• Reviewing pupils’ individual progress towards their EHCP outcomes each term on their 
Individual Provision Plan (IPP)  

• Reviewing the impact of interventions after 6-8 weeks 
• Using pupil questionnaires 
• Monitoring by the SENCo 
• Using evidence from EHCP reviews to inform EHCP outcomes tracker.  
• Holding person-centred annual reviews for pupils with EHC plans  

 
Our school EHCP reviews are conducted using a person-centred approach involving the 
young person, their family and any other professionals who support them. The young person 
is invited to share their ‘This Is Me,’ they are also encouraged to discuss what is working well 
for them, any concerns they may have and longer-term aspirational goals. The remainder of 
the meeting focusses on the young person’s progress towards their specified EHCP outcomes 
and the continued appropriateness of the current outcomes and provision. Professional 
reports, assessments and observations are discussed. For all young people in year 9 and 
above the annual review also contains information about planning for adulthood and career 
aspirations. Parents/carers are given the opportunity to express their views about all aspects 
of the review, including their hopes and aspirations for the young person. Any amendments 
that may be necessary regarding identified SEN needs, outcomes met, or new provision are 
also clarified and agreed.  
 
6.11 Enabling pupils with SEN to engage in activities available to those in the school 
who do not have SEN. 
Aurora Summerfields has a strong belief that education in the community and environment 
forms an essential aspect of learning, and of being able to use and apply their formal learning 
in real contexts. We actively encourage our staff teams to take class groups off-site, into towns 
and their local community to engage and communicate with people in shops, services and 
businesses. When relevant to the cohort we will be delivering The Prince’s Trust Award and 
AQA Independent Living Skills to support the development of independence and preparation 
for the future.  
 
We have a dedicated careers lead (HLTA) who works closely with our Independent Careers 
Advisor, local colleges and business to ensure that students are prepared for life beyond 
school.  
 
No pupil is ever excluded from taking part in these activities because of their SEN or disability. 
The school nursing team supports staff training if required e.g. medication and other illness 
including allergies. The accessibility policy is available on request.  
 
6.12 Support for improving emotional and social development. 
We provide support for pupils to improve their emotional and social development in the 
following ways: 
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• Pupils with SEN are encouraged to be part of the school council and to have a voice. 

Students are consulted through assemblies and can voice thoughts and opinions to 
TA’s and Tutors. Students also complete termly Engage surveys. 

• Pupils with SEN are also encouraged to take part in social activities and clubs to 
promote teamwork/building friendships etc.  

• Across the school we have developed a way to support social and emotional 
development specific to ASC. We aim to demonstrate that as an educational 
establishment we could truly state that we have an embedded clinical and therapeutic 
approach to learning and social development. 

• We have a small, dedicated team who have built effective and positive relationships 
with all young people.   

• We link with the school nursing team, social care, education support workers where 
needed to ensure families and young people receive outside help and  support.  

• We devise drop down wellbeing days to include visits from therapeutic organisations 
E.g. the first day of each half term is a ‘Let’s get Learning’ day where regular lessons 
are replaced by wellbeing sessions, Zones of Regulation work, focus on regulation 
strategies and opportunity for slow transition back into school life.  

• We have one ‘Sleep Right’ staff member who are able to support young people and 
parents to devise better programmes to aid a good night’s sleep which ultimately 
impacts on wellbeing.  

• We have a THRIVE staff member who has joined the Summerfields team and will 
undergo a 3-month training programme. THRIVE is a child-centred mental health and 
wellbeing framework that focuses on prevention and early support, promoting 
resilience, coping skills, and emotional wellbeing. 
 

Across the whole school. 
We use the Vineland Behaviour Scales 3.  
Part of this assessment involves the parent and requires them to be involved in supporting the 
objectives and progress seen in school. 
 
What is it? 

• The Vineland is the leading assessment tool for assessing adaptive behavior. It is 
particularly relevant to our cohort of young people with Communication and Interaction 
needs. I thought that if we could really address the four adaptive domains, we would 
start to build resilience and reduce social anxiety.  

• Adaptive behavior is NOT the capacity or repertoire of skills.  It is the independent and 
functional application of skills to daily contexts and routines. 

• The assessment focuses not on what the child/person CAN do (so after lots of 
questions a parent may say ‘well.. yes, I think he can do that’), it asks what DO they 
do- what percentage of the time do they ACTUALLY do it in context). 
 

                                                Four adaptive domains  6 yrs and below only 
Communication Daily Living Skills Socialization Motor Skills 

 

11 Subdomains 6 yrs and below only 
Communication Daily Living Skills Socialization Motor Skills 
Receptive 
Expressive 
Written 

Personal 
Domestic 
Community 

Interpersonal 
Play/Leisure 
Coping Skills 

Gross Motor 
Fine Motor 
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We have a zero-tolerance approach to bullying and any issues are logged on our school 
system. Many issues do however result from a lack of empathy and understanding of others 
and their needs. To better educate and support this understanding we have a strong Clinical 
team that includes a clinical psychologist as well as an assistant psychologist. This team 
supports the writing of ‘Mind Works’ sessions that enable students to address and 
understand a range of issues related to their diagnosis, self-esteem, resilience and anxiety. 
They support safety and welfare through linked work with the DSL’s e.g. self- harm, and 
where appropriate liaise with outside agencies including CAMHs. 

 
 
6.13 English as an Additional Language (EAL) 
In our school, the teaching and learning, achievements, attitudes, aspirations and wellbeing 
of all our pupils are important. We encourage all our pupils to achieve the highest possible 
standards. We do this through taking account of each child’s life experiences and special 
educational needs. 
The term EAL includes those children for whom English is not the first language spoken at 
home and children who are bilingual. Children who are learning English as an additional 
language have skills and knowledge about language similar to monolingual English-speaking 
children. Their ability to participate in activities may be in advance of their communicative 
skills in English, therefore it is our aim to ensure they access the full breadth of our 
curriculum alongside meeting their EHCP outcomes. 
 
6.14 Equal Opportunities 
Staff are sensitive to the potential difficulties that new arrivals of children with EAL and their 
families may be facing, they understand the importance of gaining insight to the students' 
background and experiences in order to fully meet the pupil’s language and SEN needs. We 
value and respect the cultural identities and experiences of all students, and these are 
celebrated through subject and school-based activities. 
 
We recognise that all children in school benefit from exposure to other languages and 
cultures and introduce this across the curriculum. We ensure that the displays around the 
school reflect language diversity and multiculturalism. We recognise that visual methods of 
supporting communication also support the understanding of language for EAL students. 
 
We aim to ensure that all children with EAL are able to: 

• Celebrate and share their first language, culture and identity. 
• Use English confidently and competently. 
• Use English as a means of learning across the curriculum. 
• Achieve their full potential. 

 
6.15 Complaints about SEN provision. 
Complaints about SEN provision in our school should be made to the Head of School in the 
first instance. They will then be referred to the school’s complaints policy.  
The parents of pupils with disabilities have the right to make disability discrimination claims to 
the first tier SEND tribunal if they believe that our school has discriminated against their 
children. They can make a claim about alleged discrimination regarding: 

• Exclusions 
• Provision of education and associated services 
• Making reasonable adjustments, including the provision of auxiliary aids and services  

 
6.16  



 
 

© The Aurora Group 2023 
Page 13 of 13 

 

Staff are sensitive to the potential difficulties that new arrivals of children with EAL and their 
families may be facing, they understand the importance of gaining insight to the students 
background and experiences in order to fully meet the pupil’s language and SEN needs. We 
value and respect the cultural identities and experiences of all students and these are 
celebrated through subject and school-based activities.  
 
 
We recognise that all children in school benefit from exposure to other languages and 
cultures and introduce this across the curriculum. We ensure that the displays around the 
school reflect language diversity and multiculturalism. We recognise that visual methods of 
supporting communication also support the understanding of language for EAL students. 
We aim to ensure that all children with EAL are able to: 
 

• Celebrate and share their first language, culture and identity. 
• Use English confidently and competently. 
• Use English as a means of learning across the curriculum. 
• Achieve their full potential. 

 
6.17 Contact details of support services for parents of pupils with SEN 
The Local Authority SEN Support Key Worker will provide support service contacts should any 
parents wish to access services provided with in their own Local Authority. Parents may also 
request services through the annual review process.  
The clinical team, SENCo and head teacher are responsible for ensuring that this policy is 
implemented.  
 
7. Support, Advice and Communication 
The SENCo or Head of School may be contacted should further information be required.  
 
8. Monitoring Arrangements 
This policy and information report will be reviewed by the SENCo and Head of School every 
year. It will also be updated if any changes to the information are made during the year.  
 
It will be approved by the Principal and governing board.  
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